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Field Experience Handbook Mentor Teachers & University Supervisors
This handbook is intended for mentor teachers and university supervisors who are supporting UNC’s initial teacher licensure
programs. This information applies to most practicum and student teaching experiences.
Field Placement Officer: Cheryl Sparks
Phone: (970) 351-4716	Email: Cheryl.sparks@unco.edu
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[bookmark: _bookmark0]Abbreviation Legend:
MT = Mentor Teacher
US = University Supervisor
TC = Teacher Candidate (sometimes referred to as student teacher or practicum student) PIP = Professional Improvement Plan
LO = Lesson Observation (used for formal lesson observations) LP = Lesson Plan (used for formal assessment of lesson plans)
PDA = Professional Dispositions Assessment (used to assess professionalism)
SLL – Student Learning and Licensure (data aggregation platform used for all formal TC assessments) PCS/CS = Program/Completer Survey (used to assess overall TC performance for the semester)

[bookmark: _bookmark1]Introduction to UNC Teacher Preparation Programs
[bookmark: _bookmark2]Welcome to UNC Teacher Preparation:
First, thank you for hosting one of our teacher candidates. UNC takes great pride in developing future teachers through collaboration with you, classroom teachers and university supervisors, in the reality of the field. With your expertise, experience, and support, we will grow more, and more competent teachers.
UNC offers the broadest array of education programs that lead to licensure in the State of Colorado and in other states around the country. We develop educators in various teaching fields, subject areas, and across a wide range of ages (birth through high school). At UNC, a student may obtain a teaching license at the undergraduate or graduate level.

Teaching is at the heart of what we do, and we strive to prepare future teachers to meet the needs of the field. Our programs involve teacher candidates --from start to finish-- working closely with our partner schools. From the beginning of our program, candidates will be learning about the teaching profession in their UNC classrooms while participating in hands-on learning experiences in the field with teachers and students in our local partner schools via tutoring, working one on one, and in small groups while working their way toward teaching full lessons. By graduation, our teacher candidates will be fully prepared to walk into their own classrooms with confidence.

[bookmark: _bookmark3]Student Learning and Licensure (SLL):
1) Placements are not available for assessment until approximately 3 weeks after the start of the semester.
2) MT’s: Once your TC placement is available in SLL, you will receive an email from Watermark Insights. This email often goes to spam folders, so if it’s not in your inbox, please check in your spam folder. In this email will be a link to access your TC placement directly. If you wish to have a username and login, you may set this up in the settings within SLL. Your username will be your school email address and then you will have to click “forgot password” to set a new password.
3) US’s: You will get an email from Cheryl Sparks once your TC placement is available in SLL. Please do not try to access the system prior to this email as it may cause a glitch in the placement system. You will access SLL through the Ursa portal for UNC. You will do this by selecting the Student Learning and Licensure option in the Employee Tools section on the Employee Tab.
4) If you create a login directly in SLL, you may bookmark this login page: www.sllwatermarkinsights.com
5) If you are experiencing any issues with SLL, please reach out to Cheryl Sparks, cheryl.sparks@unco.edu so she may assist you in troubleshooting.

*Please note – scoring in SLL should not be used for grading a TC. We expect TCs to have all “Meet Expectations” by the end of their student teaching. TCs are expected to grow throughout their field experiences and typically receive “Developing” in some areas, particularly in the early stages, as they move through their program.

[bookmark: _bookmark4]Mentor Compensation:
All UNC mentor teachers hosting a main campus or graduate program candidate in one of these field courses (ECLD 401, ECLD 501, EDEC 462, EDEC 490, EDEL 454, EDEL 457, EDEL 459, EDEL 544, EDEL 602, EDFE 370, EDFE
444, EDFE 550, EDFE 555, EDFE 556, STEP 363 or STEP 464) where students are in their mentor teacher classroom for at least 80 hours a semester may choose to receive graduate credit for supervising teacher candidates OR a stipend payment. *Note that this credit cannot be used toward a degree program. It is credit
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that will appear on an official transcript and is typically used by mentor teachers to make a move up on their district pay scale.* (cont’d on next page)

Please use this link for more details and instructions: https://www.unco.edu/cebs/teacher-education/mentor- teachers/ The due dates will be updated on this web page every semester.
Late credit submissions cannot be honored.

In addition to either the graduate credit or the stipend payment, mentor teachers may request a verification form used for licensure renewal credit with the State. Verification forms will be sent out approximately 1 to 2 weeks before the end of the UNC semester from cheryl.sparks@unco.edu.


[bookmark: _bookmark5]Resources for MT and US:
Performance Improvement Forms (PIP)
The purpose of a PIP form is to identify areas where the TC needs targeted support for improvement/success. Performance improvement forms allow the MT and US to identify specific, measurable objectives to ensure the TC knows exactly what must be accomplished to pass the field experience. Common concerns include professionalism/behavioral concerns, frequent absences, classroom management issues, lack of instructional knowledge, content-area weaknesses, etc.).
A few considerations:
1) Concern forms are precautionary and allow targeted growth opportunities for TCs. There is no downside in writing a concern form and no repercussions.
2) TCs must have a concern form on file by week 10 (at the very latest) if there is a concern. TCs will
*likely* pass the field experience (despite any concerns) if there is no documentation filed by week 10 unless the mentor teacher terminates the placement.
3) Concern forms may be written at any time during the semester (but must be filed by week 10 to impact current field experience), and may be initiated by either the US or MT. Please meet as a triad (US/MT/TC) to write a concern form as soon as you suspect a potential issue.
4) All concern forms should be immediately submitted to the designated program coordinator and field placement officer. Concern forms will be uploaded onto the student’s SLL account.
5) If in doubt about whether to file a concern form, please contact the designated program coordinator.

[image: Text Box]Improving Instructional Feedback
Most content adapted from The Comprehensive Guide to Working with Student Teachers (Soslau & Alexander, 2021, p. 100-106)






“We do not learn from experience… we learn from reflecting on experience.”

– John Dewey

The role of feedback is to help teacher candidates reflect on their teaching. Our goal is to help teacher candidates (TCs) to become self-reflective practitioners.
Some purposes of feedback:
1) Build efficacy (reassure TC of their strengths and encourage them to continue to grow)
2) Ask the TC to reflect on a specific aspect of their practice
3) Suggest and discuss and alternative approach
4) Mirror back something you observed and ask TC to reflect on a certain aspect
5) Unveil “invisible thinking”
6) Provide suggestions with support and specifics
A) Deconstructing Common Feedback Sample comment:
Good work today! The kids are really starting to respect your authority. I noticed that you did an excellent job
walking around to observe the children, keeping them on task, and determining who might need help with directions. You did a great job giving directions, since no one asked for help, and you didn’t need to redirect any children. Next time consider pulling a small group of children to work with during independent work time, that way you can differentiate your instruction. Keep up the great work!

Let’s examine this feedback:

	I noticed that you did an excellent job walking around to
observe the children, keeping them on task, and determining who might need help with directions.
	This is an assumption that the TC is providing on-task
behavior support and checking for understanding. What else could TC have been actually doing?

· Monitoring students’ self-control
· Encouraging collaboration
· Identifying pupils to share their thinking
· Providing incentives and tokens
· Recording formative assessment data
· Determining completion rates and making pacing decisions
· Determining if pupils need support or acceleration
· Using proximity to manage classroom
· Or anything else! (getting their steps in, mimicking what their teacher does, trying to stay awake, etc.)

Instead, we need to say something like, “I noticed you were circulating while the students were working.



	
	What was your purpose? What did you notice? What data did you collect and why?”
*We want TC to articulate the “why” behind their actions.

	







You did a great job giving directions, since no one asked
for help, and you didn’t need to redirect any children.
	







This is another assumption that implies students’ lack of inquiring = understanding of the task. Students might not have asked for help because:
· TC is unapproachable
· Student doesn’t know they need help
· Student is shy/feels stupid about asking for help
· Language barriers
· Students are off task and don’t want the teacher to know they didn’t listen to directions
· Student’s culture prohibits asking for help
· Any other reason!
Instead, we need to say something like, “I noticed that no one asked for help, and you didn’t redirect any children. What do you make of that? What else might your do during independent work time to support learners? How else can you assess what students
understand and can demonstrate?”
*We want the TC to articulate how they are assessing and supporting students during independent work time and how that drives their instruction.



	Next time consider pulling a small group of children to work with during independent work time, that way you can differentiate your instruction
	This is a vague suggestion thrown onto the end of feedback.
We need to scaffold TCs to discuss elements such as:
· What data will you use to determine small groups?
· How will you pull groups without a stigma attached? (e.g., remediation)
· What will management look like while you are working with the small group?
· What type of instruction will you provide to each group to move them toward the learning
objective (or beyond)?











B) [image: A person speaking to a person  Description automatically generated]The problem with the “Compliment Sandwich” – better ways to give constructive feedback


· Candidates don’t listen. They are waiting for the “other shoe to drop” and often ignore the middle part
of the conversations (2 positives +1 negative = I’m doing great! OR TC only hears the negative)
· It lessens the impact of a compliment and feel insincere and manipulative
· It doesn’t help the TC progress in their learning
· It’s confusing and muddies the message

What to do instead:
1) Give frequent feedback.
2) Note the problem/observation directly and immediately (choose only most pressing issues)
3) Explain why it’s a problem/ask the TC why it’s a problem.
4) Brainstorm ideas/solutions with the TC
5) TC executes the solution – reflect and revisit
How to give more constructive feedback:
“I hear you didn’t like x, y, z. Tell me more.”

“I noticed students were confused when you taught x. Why do you think this might be? What did you notice?” “I hear that you think the lesson went well. Talk to me about the evidence/student data that supports this assertion.”
“Talk about the alignment between your objectives, your instruction, and your assessment data.” “What do you think about x?”

C) The dreaded first question: “How do you think it went?”
To help TCs take ownership and reflect on their learning, we often start by asking this question. The problem(s) with this question:
· The question inadvertently focuses on the TC’s “performance” and not the students’ learning
· Too big and vague of a question
· It can be a “setup,” particularly if the TC thinks they did an excellent job and didn’t (we shoot ourselves in the foot)
Figure 6.1. The Conferencing Protocol –
Ideas for more effective post-observation conferences (Taken directly from Soslau and Alexander, 2021; pages 107-109).

Pupil learning framework
What did you want the pupils to learn (essential questions and objectives)?

Probe: Sometimes we realize that we haven't actually articulated what we want the pupils to learn in our lesson plans. Perhaps our objectives were mismatched with our intentions, or we now realized that the objectives were not appropriate. How did you decide on these objectives?
Probe: What is the relationship between your objectives and your explicit
communication to your pupils about your high expectations for their rigorous engagement with content and/or skills development?
What did the pupils already know about these objectives, and how do you know? How did your understanding about your pupils' prior knowledge shape your decision making?

Probe: Stating that the pupils were introduced to this content or skills before doesn't explain what the pupils actually know or understand about the topic. What evidence or data were you privy to or collected/observed/recorded that gives you confirmation that the pupils already knew something or did not know something about the topic? How are you strategically eliciting the related knowledge and experiences that pupils already have tied to the learning objectives you want to teach?
Probe: There are at least four things you can do with data you collect based on the pupils' prior knowledge and your understanding of your pupils. How did you use the data?


1) Figure out what to skim and what to focus on. You're not going to spend a lot of time on something that all the pupils already understand.
2) Figure out ways to relate the new information to pupils' prior knowledge and lived experiences.

3) Think about ways you can tie your instructional decisions to what you know about your students' identities, cultures, and lived experiences.

4) Gauge pupils' excitement about the topic and figure out how to support this excitement or promote excitement if it seems lacking—build excitement around students' desires for curiosity and their own desire to learn.
5) Something else?

What materials and strategies did you use to engage pupils in the learning tasks?

Probe: Whose voices, identities, perspectives, values, histories, contributions are represented/misrepresented or included/missing in the content materials? In what ways do your materials serve as windows or mirrors, and why?

Probe: How did your strategies relate to pupils' language development, social/emotional development, culture, and lived experiences? What opportunities, if any, were pupils given to contribute to the design of the lesson/materials, take on the role as teacher, and/or to interact with their peers? In what ways did your strategies match your pupils' ways of knowing and being in the world? In what ways did your strategies honor, while broadening, your pupils' ways of knowing and being in the world?
Probe: Did you change your strategies or approaches to your instruction during the lesson? Why and in what way? Compare and contrast your planned decision making with your actual decision making. In what ways would your planned/ideal (or actual) be better than your actual (or planned/ideal)? What influenced your decision making?
How did you encourage pupil thinking? In what ways did your actions foster pupil learning?
Probe: Share some examples of your questioning strategies or learning tasks that encouraged pupils to think beyond fact-recall. For instance, did pupils connect ideas within and between texts, use previous knowledge or refer to other content to support ideas and opinions, formulate hypotheses and suggest ways to investigate them, provide reasons for their claims and conclusions, debate, or challenge resources, and so on?

Probe: Where did you get these instructional ideas? What else influenced your decision-making during planning and teaching?
Did the pupils meet the objective or learn anything new? Who got it and who didn't? How do you know?

Probe: The focus is on pupil work as data (pupil work can be oral, written, observed performance, and so on). Share how the pupils' work you collected, recorded, or observed tells you whether the pupils developed some new or deeper understanding. (Explore and sort pupil work. Ask candidate to think aloud during sorting to expose their internal decision making.)

Pupil-centered teaching

How will you use the data you collected today to inform your future instructional decisions? How will you share your data analysis with your pupils?

Probe: We collect pupil work (data) with several purposes; figuring out what we need to reteach, deciding if our instructional methodology and decision making was effective, discerning whether the assessment was an accurate measurement of understanding, making sure we addressed all pupils' needs, and so on. How are you going to use these data to design/adjust your next lesson?
Probe: Based on these data, what type of feedback will you give to pupils? What sense do you want your pupils to make of your feedback? How can pupils use your feedback?
How did the pupils feel throughout the lesson? How do you know? Is that what you had hoped for? In what ways did your pupils' feelings and reactions impact your decision making before, during, and after lesson delivery?

Probe: Are there pupils you need to follow up with based on your observation of their reactions and behaviors during your lesson?
Probe: How can you learn more about the ways in which your pupils feel during your lessons?

Review and reflection

What events (grain size is unimportant) from the lesson would you like to unpack?

Probe: What did you notice about the event? What decisions did you make during the event? What additional information would be helpful? What are other perspectives about the event? What prior experiences influenced your decision making during this event? How did you feel during this event? How did the pupils
feel during this event? What open questions remain? What additional information do you need? Where can you seek out this information?
If you taught the lesson again, what might you have done to take advantage of missed opportunities to improve pupil learning?

Probe: What limiting factors prohibited you from implementing an "ideal" lesson? Are there pupils or groups of pupils with needs that were not addressed? Predict how your alternative decisions (revisions) might impact pupil learning, pupil well-being, or your own understanding of your pupils?
If candidate struggles, refer to sorting of pupil work and ask if the candidate could have predicted that some work would have ended in the resulting sorted piles. Probe the influence of their predictions.
After reviewing your lesson, what additional questions or comments do you have? Teacher as human
What evidence do you look for as an indicator that you are a member of the classroom community and school?

Probe: How do you know that you are fitting in? What relationships have been important to you and your teaching? What can you do to strengthen your membership? What support do you need to become better integrated into the school community?

What personal teaching and relationship building strengths and characteristics do you have?

Probe: How can you use these to support pupil learning and well-being?
How does your current teacher identity contrast with the teacher you hope to become?

Probe: How will you know you are closing the gap? What activities will you engage in to close the gap when you are a full-time practitioner? What can I do to best support you?

Meta-conferencing

How did your prior reflections on your lessons impact your teaching today?

Probe: What has resonated most with you today? What did you learn from this conference? Why are these ideas important to you? What questions do you still have? What will you reflect on tomorrow? What is the most important question you want to ask yourself? What is your hope for your next lesson (connected or not connected to this lesson)? How does our current collaborative conferencing practice compare and contrast with your imagined reflective self-assessment process as a future full-time practitioner?

D) Reflection and Debrief Protocol
Use evidence and factual statements, rather than evaluative ones, to reflect and give yourself feedback in each of these areas.
	Main Questions & Follow-
up
	Question Theme
	Response

	What was your learning goal for today?
What was your language objective?
	Your learning goal and language objective should serve as the lens to focus your
reflection.
	

	What did students LEARN today (may not be the same as what you taught)? What EVIDENCE do you have to support your claim? (What did you see/hear students thinking about? How did students engage in the learning goal and language objective?)
How did you
constrain/limit students’
	Reflection based on student learning/ engagement with the learning goal and language objective.
	



	engagement in the learning goal/language objective?
How did you support students’ engagement in the learning goal/language objective?
	
	

	What worked/did not work from today? For whom?
What is something that you would change if/when you teach the lesson again?
Why might students benefit from this change?
	Areas of improvement.
	

	What was a strength (or what went/worked well) during the lesson?
	Celebrate success.
	



[bookmark: _bookmark6]Early Childhood and Elementary Education

Jody Lawrence, Ph.D.	Jean Kirshner, Ph.D. (970) 351-2317	(970) 351-2070
Jody.lawrence@unco.edu	jean.kirshner@unco.edu


**Subbing: Practicum and student teachers must get written approval from both the host school and UNC in order to sub during their field experience and may only sub in their host teacher's classroom. Requests should go through the Field Placement Officer, Cheryl Sparks, Cheryl.sparks@unco.edu.


[bookmark: _bookmark7]Information for UNC Mentor Teachers (MT)

MT ACTION ITEMS


	Task
	When?
	Practicum
Student MTs
	Student
Teacher MTs

	Mentor compensation: see section below for links and additional information.
	By posted due date listed on webpage link
below
	✓
	✓

	Set up SLL (wait to receive email)
	About week 3 – you will get an email when
it’s ready
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Lesson plan feedback to TC, when
applicable
	Joint decision with TC
and/or US
	N/A
	✓

	Formal lesson observation #1 (SLL) –
please contact US right away if any issues
· LO
	Weeks 4-7
	✓
	✓

	Complete mid-term PDA, if assigned (SLL) and meet with TC – schedule triad meeting if any issues
· Complete PIP form if/whenever necessary (PIP form is not in SLL)
	Joint decision with TC and/or US
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Weeks 8-12
	✓
	✓

	Complete final PDA (SLL)
	Weeks 13-15
	✓
	✓

	Complete PCS evaluation (SLL)
	Weeks 14-16
	✓
	✓



General Responsibilities of MT
1) Clearly communicate your expectations to TC.
2) Schedule a regular time to provide informal feedback (daily for student teaching; minimum of weekly for practicum students) and encourage reflective thinking.
3) Share expertise and strategies for planning instruction, differentiation, assessment, and classroom management techniques with TCs (via think aloud, scaffolding, explicit instruction, guiding

inquiry, etc.).
4) Engage TCs in reflective conversations about instruction (growth competence) and provide constructive feedback.
5) Model professional behavior for TC.
6) Invite/include TCs in appropriate school-related obligations (e.g., parent/teacher conferences, faculty meetings, team meetings, etc.).
7) Address any concerns with TC and US as soon as you realize there is a significant problem with the teacher candidate’s attitude/professionalism, pedagogy, or knowledge.
8) Prepare the students in your class for the teacher candidate.
9) Provide teacher candidates with resources such as a set of books/textbooks, roster, school bulletins, schedules, school handbooks, district content standards, and curriculum guides.
10) 	Provide a work area or space in the classroom. Take the TC around the building, and introduce them to the students, the principal and other school personnel. Allow time for your teacher candidate to visit and observe other grades/classrooms in the school.
11) 	Explain classroom and building routines, for example, safety procedures (e.g., lockdowns/fire drills), recesses, lunch, playground, attendance, assessment, grading and report cards, standardized testing, etc.

[bookmark: _bookmark8]Information for UNC University Supervisors (US)

US TASK ITEMS


	Task
	When?
	Practicum Student USs
	Student Teacher USs

	Submit mileage to Teacher.education@unco.edu
	By the 10th of the following month to avoid state required
tax
	✓
	✓

	Set up SLL (after email received)
	When notified
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Schedule 3 Professional Seminars (in-person if possible; minimum 1 hour each) if applicable
	ASAP – discuss with student teachers days/times
	N/A
	✓

	Read and respond to TCs journal entries (most weeks)
	Most weeks (see below
for specific dates)
	✓
	✓

	Contact School Principal/administration and introduce yourself when paying a site visit
**Strongly suggested: leave a brief note for principal after each visit
	Weeks 1-3
	✓
	✓

	Formal lesson observation #1 (including TC’s
written lesson plan)
· LO
	Joint decision with TC and MT
	✓
	✓

	Review mid-term PDA for concerns (completed by MT and TC)
· Meet with MT & complete Concern form if necessary
– contact program coordinator ASAP
	Week 8
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Joint decision with TC and MT
	✓
	✓

	Formal lesson observation #3 –
Capstone/TWS lesson
· LO
	Joint decision with TC and MT
	N/A
	✓

	Grade Capstone/TWS Project
	Typically Week 13
	N/A
	✓

	Complete final PDA (SLL) and discuss with TC
	Weeks 13-15
	✓
	✓

	Complete final evaluation (SLL)
	Weeks 14-16
	✓
	✓



General Responsibilities of the US
1) Clearly communicate all your and UNC’s expectations to TC (e.g., best way to communicate, expectations for lesson plans, etc.).
2) Function as liaison between MT and TC as needed.
3) Function as a liaison between UNC and partner schools.
4) Respond in a timely manner to both TCs and MTs (no more than 48 hours, please).
5) Provide high-quality feedback and resources to TC (see feedback section below) during formal observations
6) Engage TCs in reflective conversations about instruction (growth competence).
7) Maintain confidentiality of information shared by TC (e.g., journal entries, personal situations, etc.).
8) Complete a concern form as soon as you see a potential issue in the field (see below) and share information with program coordinator as needed (more information below).
9) Support TCs in their growth as professional educators (e.g., advocacy, collaboration, professionalism, etc.).
10) Complete all SLL requirements in a timely manner.

Lesson Plans
UNC recognizes that many teachers do not write lesson plans to the extent that UNC requests; however, learning to plan deliberate instruction with measurable objectives, engaging instruction, and appropriate assessments are necessary for teacher candidates during a teacher preparation program and is required by the state when new teachers are evaluated. More experienced educators still engage in thoughtful planning exercises that mimic the process of written lesson plans. Therefore, we will NOT require MTs to evaluate the written lesson plan element of your TC’s instruction, but instead will ask only the US to score the written lesson plan.
**If your district provides lesson plans, please view, and discuss with the candidate the rationale, as well as any modifications you can or would make if possible. We often ask TCs to write a lesson plan that shows how they could teach the same concept/standard if they had the freedom to do so, though we will not ask them to implement this alternative instruction if it doesn’t work instructionally.


[bookmark: _bookmark9]Seminar Requirements (Student Teachers only)
Student teachers are required to attend 3 seminars with their supervisor. Since TCs are grouped geographically, in-person meetings are preferred. Please schedule 1 seminar per month (i.e., September, October, & November for fall; January, February, & March/April for spring semester).
The primary purpose of the student teacher seminars is to engage TCs in a professional learning community where they can: connect with one another, share successes and frustrations, troubleshoot any classroom challenges, engage in professional learning from their US.

University supervisors will determine the goal/topic for each seminar and may choose to solicit ideas from TCs. Suggested topics for seminars include:

1) Writing measurable learning objectives for lesson plans (capstone)
2) Differentiated Instruction (ELL students, Gifted & Talented, neurodiversity, struggling learners)
3) Parent/School/Teacher relations (communication strategies, professionalism, etc.)

4) Special Education (staffing, tri-annual conferences, annual conferences, etc.)
5) READ act – the changing climate of literacy instruction
6) Timely education topics – (e.g., trauma-informed instruction, teaching in a post-Covid world, critical race debates and censorship issues in education, etc.)
Teachers as professionals – (e.g., applying for jobs, social media, staying up to date in the field, continuing education, etc.).

Journals
TCs are required to reflect on their practice through the semester. Journals are assigned for certain weeks (see specifics below) and due dates are listed on the Canvas shells for TCs. Journals should be a minimum of 1-page double spaced and will be sent to the US via email by Sun. @ midnight on the assigned weeks unless the supervisor requests Google Docs. Supervisors may choose to either assign specific topics OR ask students to reflect on a topic of their choice.

Please respond to TCs in a timely manner and alert the program coordinator if you see any red flags. The journals are confidential and may not be shared with MTs without explicit permission from the TC. Failure to complete journal entries and/or chronically late submissions may result in a failing grade for the field experience at the discretion of the program coordinator and university supervisor.

**The practicum spans 15 weeks, but requires only 28 days in the school (14 weeks x twice a week). 
Fall Semester Practicum Dates: 	Spring Semester 2025 Practicum Dates:



**Week 14 is Thanksgiving break and does not need to be made up	**One week is the school’s spring break	Ends: 12/4 or 12/5 (Week 15)	Ends: 4/23 or 4/24 (Week 15)
Starts: 8/25 or 8/26 (Week 1)	Start: 1/13 or 1/14 (Week 1)


You do NOT need to make up: snow days or days when school is closed (MLK, Thanksgiving, spring break, etc. You DO need to attend Professional Development days/conferences, etc. If they fall on your regularly  scheduled days. 

Make up days can be completed during finals week and until the Wednesday following graduation without 
the need for an incomplete. You must follow your school’s spring break – not UNC’s, if they differ.

	Journal #
	Practicum Students
	*Student Teachers

	1 – Get to know your teacher/school
	Week 2
	Week 1

	2
	Week 3
	Week 2 or 3

	3
	Week 4
	Week 4

	4
	Week 5
	Week 5 or 6

	5
	Week 6
	Week 7

	6 – suggested: reflect of PDA
	Week 8
	Week 8

	7
	Week 10
	Week 9 or 10

	8
	Week 12
	Week 11 or 12

	9
	Week 14
	Week 13, 14, or 15



*Student teachers have varied start dates, so their journals are listed by week in the classroom. Please ask student teachers to provide the approximate due dates that correspond to each week in the field.

** Practicum students should refer to Canvas for specific due dates.

*** Supervisors have the right to shift/adjust dates as they see fit as long as the correct number of journals are completed.

[bookmark: _bookmark10]K-12 Education

Currently waiting for feedback from K-12 programs. Art: Abi Paytoe-Gbayee, abi.paytoegbayee@unco.edu Drama: Mary Schuttler, mary.schuttler@unco.edu Music: Lindsay Fulcher, lindsay.fulcher@unco.edu
PE: Jennifer Krause, jennifer.krause@unco.edu
World Language: Karla Del Carpio Ovando, karla.delcarpioovand@unco.edu

[bookmark: _bookmark11]Art:

[bookmark: _bookmark12]Information for UNC Mentor Teachers (MT)

MT ACTION ITEMS


	Task
	When?
	Practicum
Student MTs
	Student
Teacher MTs

	Mentor compensation: see section below for links and additional information.
	By posted due date listed on webpage link
below
	✓
	✓

	Set up SLL (wait to receive email)
	About week 3 – you will get an email when
it’s ready
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Lesson plan feedback to TC, when
applicable
	Joint decision with TC
and/or US
	N/A
	✓

	Formal lesson observation #1 (SLL) –
please contact US right away if any issues
· LO
	Weeks 4-7
	✓
	✓

	Complete mid-term PDA, if assigned (SLL) and meet with TC – schedule triad meeting if any issues
· Complete PIP form if/whenever necessary (PIP form is not in SLL)
	Joint decision with TC and/or US
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Weeks 8-12
	✓
	✓

	Complete final PDA (SLL)
	Weeks 13-15
	✓
	✓

	Complete PCS evaluation (SLL)
	Weeks 14-16
	✓
	✓




General Responsibilities of MT
1. Clearly communicate your expectations to TC.
2. Schedule a regular time to provide informal feedback (daily for student teaching; minimum of weekly for

practicum students) and encourage reflective thinking.
3. Share expertise and strategies for planning instruction, differentiation, assessment, and classroom management techniques with TCs (via think aloud, scaffolding, explicit instruction, guiding inquiry, etc.).
4. Engage TCs in reflective conversations about instruction (growth competence) and provide constructive feedback.
5. Model professional behavior for TC.
6. Invite/include TCs in appropriate school-related obligations (e.g., parent/teacher conferences, faculty meetings, team meetings, etc.).
7. Address any concerns with TC and US as soon as you realize there is a significant problem with the teacher 
candidate’s attitude/professionalism, pedagogy, or knowledge.
8. Prepare the students in your class for the teacher candidate.
9. Provide teacher candidates with resources such as a set of books/textbooks, roster, school bulletins, schedules, school handbooks, district content standards, and curriculum guides.
10. Provide a work area or space in the classroom. Take the TC around the building, and introduce them to the students, the principal and other school personnel. Allow time for your teacher candidate to visit and observe other grades/classrooms in the school.
11. Explain classroom and building routines, for example, safety procedures (e.g., lockdowns/fire drills), recesses, lunch, playground, attendance, assessment, grading and report cards, standardized testing, etc.


[bookmark: _bookmark13]Information for UNC University Supervisors (US)

US TASK ITEMS

	Task
	When?
	Practicum Student USs
	Student Teacher USs

	Submit mileage to letitia.thompson@unco.edu
	By the 10th of the following month to avoid state
required tax
	✓
	✓

	Set up SLL (after email received)
	When notified
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Contact School Principal/administration and introduce yourself when paying a site visit
**Strongly suggested: leave a brief note for principal after each visit
	Weeks 1-3
	✓
	✓

	Formal lesson observation #1 (including TC’s
written lesson plan)
· LO
	Joint decision with TC and MT
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Joint decision with TC and MT
	✓
	✓

	Formal lesson observation #3 –
Capstone/TWS lesson
· LO
	Joint decision with TC and MT
	N/A
	✓

	Complete final PDA (SLL) and discuss with TC
	Weeks 13-15
	✓
	✓

	Complete final evaluation (SLL)
	Weeks 14-16
	✓
	✓




General Responsibilities of the US
1. Clearly communicate all your and UNC’s expectations to TC (e.g., best way to communicate, expectations for lesson plans, etc.).
2. Function as liaison between MT and TC as needed.
3. Function as a liaison between UNC and partner schools.
4. Respond in a timely manner to both TCs and MTs (no more than 48 hours, please).
5. Provide high-quality feedback and resources to TC (see feedback section below) during formal observations
6. Engage TCs in reflective conversations about instruction (growth competence).
7. Maintain confidentiality of information shared by TC (e.g., journal entries, personal situations, etc.).

8. Complete a concern form as soon as you see a potential issue in the field (see below) and share information with program coordinator as needed (more information below).
9. Support TCs in their growth as professional educators (e.g., advocacy, collaboration, professionalism, etc.).
10. Complete all SLL requirements in a timely manner.

[bookmark: _bookmark14]Drama/Theatre Arts:

[bookmark: _bookmark15]Information for UNC Mentor Teachers (MT)

MT ACTION ITEMS


	Task
	When?
	Practicum
Student MTs
	Student
Teacher MTs

	Mentor compensation: see General Responsibilities of MT section for links
and additional information.
	By posted due date listed on STE: Mentor
Teachers webpage
	N/A
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Complete ST Professional Development
Requirements with TC (TC submits to US)
	Weeks 1-3
	N/A
	✓

	Set up SLL (wait to receive email)
	About week 3
	✓
	✓

	Lesson plan feedback to TC, when
applicable
	Joint decision with TC
and/or US
	N/A
	✓

	Formal lesson observation #1 (SLL) –
please contact US right away if any issues
· LO
	Weeks 4-7
	N/A
	✓

	Complete PIP form if/whenever
necessary (PIP form is not in SLL)
	Joint decision with TC
and/or US
	If needed
	If needed

	Formal lesson observation #2 (SLL)
· LO
	Weeks 8-12
	N/A
	✓

	Complete PDA (SLL)
	Weeks 13-15
	✓
	✓

	Complete final evaluation (PCS for ST)
(SLL)
	Weeks 14-16
	N/A
	✓





General Responsibilities of MT
1. Clearly communicate your expectations to TC.
2. Schedule a regular time to provide informal feedback (daily for student teaching; minimum of weekly for practicum students) and encourage reflective thinking.
3. Share expertise and strategies for planning instruction, differentiation, assessment, and classroom management techniques with TCs (via think aloud, scaffolding, explicit instruction, guiding inquiry, etc.).
4. Engage TCs in reflective conversations about instruction (growth competence) and provide constructive feedback.
5. Model professional behavior for TC. Provide school specific guidelines for maintaining professional boundaries, including social media, smartphones, photos, etc. Cover all school policies and review best practices for teaching in your specific school. MT is the primary guide on mandated reporting, Safe to Tell, bullying, etc
6. Invite/include TCs in appropriate school-related obligations (e.g., parent/teacher conferences, faculty meetings, team meetings, etc.).

7. Address any concerns with TC and US as soon as you realize there is a significant problem with the teacher 
candidate’s attitude/professionalism, pedagogy, or knowledge.
8. Prepare the students in your class for the TC.
9. Provide TC with resources such as a set of books/textbooks, roster, school bulletins, schedules, school handbooks, district content standards, and curriculum guides.
10. Provide a work area or space in the classroom. Take the TC around the building, and introduce them to the students, the principal and other school personnel. Allow time for your teacher candidate to visit and observe other grades/classrooms in the school.
11. Explain classroom and building routines, for example, safety procedures (e.g., lockdowns/fire drills), recesses, lunch, playground, attendance, assessment, grading and report cards, standardized testing, etc.
12. Include TC in parent-teacher conferences, IEP meetings, staff meetings, school-provided professional development, and any other teacher-related tasks/responsibilities whenever possible.
13. Model and advise TC on work life balance. Encourage the TC to get rest, drink water, and say “no” when
appropriate. Providing this guidance may prevent burnout and drop out.
Resources: https://www.weareteachers.com/prevent-teacher-burnout/ https://www.waterford.org/education/how-to-prevent-teacher-burnout/
14. Complete all SLL requirements in a timely manner.


[bookmark: _bookmark16]Information for UNC University Supervisors (US)

US TASK ITEMS

	Task
	When?
	Practicum Student USs
	Student Teacher USs

	Submit mileage to letitia.thompson@unco.edu
	By the 10th of the following month to avoid state
required tax
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Collect and review ST Professional Development Requirements with TC
	Weeks 1-3
	N/A
	✓

	Contact School Principal/administration and introduce yourself when paying a site visit
**Strongly suggested: leave a brief note for principal after each visit
	Weeks 1-3
	✓
	✓

	Set up SLL (wait to receive email)
	About Week 3
	✓
	✓

	Confirm MT set up SLL (provide needed support)
	Weeks 3-4
	✓
	✓

	Formal lesson observation #1 (including TC’s
written lesson plan) (SLL)
· Complete LP and LO assessments (SLL)
· LO
	Joint decision with TC and MT
	N/A
	✓

	Complete PIP form if/whenever necessary (form in in SLL)
	Joint decision with TC and MT
	If needed
	If needed

	Formal lesson observation #2 (SLL)
· Complete LP and LO assessments (SLL)
· LO
	Joint decision with TC and MT
	N/A
	✓

	Formal lesson observation #3 (as needed)
· Complete LP and LO assessments (SLL)
· LO
	Joint decision with TC and MT
	N/A
	✓

	Grade TWS (SLL)
	Weeks 13-15
	N/A
	✓

	Complete PDA (SLL) and discuss with TC
	Weeks 13-15
	✓
	✓

	Complete final evaluation (PCS for ST) (SLL)
	Weeks 14-16
	N/A
	✓



General Responsibilities of the US
1. Arrange an initial meeting with MT, ST, and US. All UNC USs are required to have a school-based meeting at the beginning of the semester with each of the MTs with whom they have been assigned to work. If there is more than one mentor teacher in the same school, a group meeting may be the most appropriate. The purpose of the meeting is to review roles and responsibilities of MT, TC, and US. Evaluation rubrics and forms, online handbooks, guidelines for addressing candidate concerns/dispositions; and mentoring/coaching strategies should be discussed as well.
2. Clearly communicate all your and UNC’s expectations to TC (e.g., best way to communicate, expectations for lesson plans, etc.). Periodically check in on progress.
3. Complete formal observations as required. You should receive a formal lesson from TC 24 hours prior to the scheduled observation.
4. Function as liaison between MT and TC as needed.
5. Function as a liaison between UNC and partner schools.
6. Respond in a timely manner to both TCs and MTs (no more than 48 hours, please).
7. Provide high-quality feedback and resources to TC (see feedback section below) during formal observations
8. Engage TCs in reflective conversations about instruction (growth competence) and periodically check in on progress with MT and TC.
9. Maintain confidentiality of information shared by TC (e.g., journal entries, personal situations, etc.).
10. Complete a PIP form as soon as you see a potential issue in the field and share information with program coordinator as needed (more information below).
11. Support TCs in their growth as professional educators (e.g., advocacy, collaboration, professionalism, etc.).
12. Complete all SLL requirements in a timely manner.
Professional Development Requirements
One of the most commonly asked questions during the student teaching experience has to do with the timing of the teacher candidate’s teaching responsibilities. The Teacher Candidate should assume and release teaching responsibilities in a planned, gradual manner. The Student Teaching Development Plan is designed as a “road map” for the teacher candidate to follow during their student teaching experience. It is a specific, week-by-week timeline that indicates the teaching duties and other professional duties to be assumed by the teacher candidate during student teaching. The Teacher Candidate and the Cooperating Teacher should develop the plan jointly during the first two weeks of the student teaching assignment. The plan should be submitted to the UNC Supervisor during the first visit.

The Theatre Education PTEP faculty recommends the following suggested schedule. Each of the areas may be compressed or extended according to the readiness of the particular Teacher Candidate.
Week 1: Familiarize self with classroom and students; plan with Cooperating Teacher(s); observe management strategies; examine texts and materials; observe/discuss lesson plans; assume some procedural tasks in the classroom; develop the Student Teaching Development Plan.
Week 2:	Continue to plan with Cooperating Teacher(s); prepare lesson plans; work with individuals and small groups.
Week 3:	Continue to plan and assume some classroom responsibilities, inclusive of teaching planned lessons.

Week 4:	Continue to prepare lesson plans and teach lessons daily; continue to add other teaching responsibilities.
Weeks 5-15: Full-time teaching responsibilities are reached.
Week 16: Begin to gradually release responsibilities back to Cooperating Teacher(s). Expand as needed below:
Week(s) 	(date):
Week(s) 	(date):
Week(s) 	(date):
	
	Name
	Signature
	Date

	Student teacher:
	
	
	

	Coop. teacher:
	
	
	

	UNC Supervisor:
	
	
	



[bookmark: _bookmark17]Music:
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MT ACTION ITEMS

	Task
	When?
	Practicum
Student MTs
	Student
Teacher MTs

	Mentor compensation: see section below for links and additional information.
	By posted due date listed on webpage link
below
	✓
	✓

	Set up SLL (wait to receive email)
	About week 3 – you will get an email when
it’s ready
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Lesson plan feedback to TC, when
applicable
	Joint decision with TC
and/or US
	N/A
	✓

	Formal lesson observation #1 (SLL) –
please contact US right away if any issues
· LO
	Weeks 4-7
	✓
	✓

	Complete mid-term PDA, if assigned (SLL) and meet with TC – schedule triad meeting if any issues
· Complete PIP form if/whenever necessary (PIP form is not in SLL)
	Joint decision with TC and/or US
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Weeks 8-12
	✓
	✓

	Complete final PDA (SLL)
	Weeks 13-15
	✓
	✓

	Complete PCS evaluation (SLL)
	Weeks 14-16
	✓
	✓



General Responsibilities of MT
1. Clearly communicate your expectations to TC.
2. Schedule a regular time to provide informal feedback (daily for student teaching; minimum of weekly for practicum students) and encourage reflective thinking.
3. Share expertise and strategies for planning instruction, differentiation, assessment, and classroom management techniques with TCs (via think aloud, scaffolding, explicit instruction, guiding inquiry, etc.).
4. Engage TCs in reflective conversations about instruction (growth competence) and provide constructive feedback.
5. Model professional behavior for TC.
6. Invite/include TCs in appropriate school-related obligations (e.g., parent/teacher conferences, faculty meetings, team meetings, etc.).

7. Address any concerns with TC and US as soon as you realize there is a significant problem with the teacher 
candidate’s attitude/professionalism, pedagogy, or knowledge.
8. Prepare the students in your class for the teacher candidate.
9. Provide teacher candidates with resources such as a set of books/textbooks, roster, school bulletins, schedules, school handbooks, district content standards, and curriculum guides.
10. Provide a work area or space in the classroom. Take the TC around the building, and introduce them to the students, the principal and other school personnel. Allow time for your teacher candidate to visit and observe other grades/classrooms in the school.
11. Explain classroom and building routines, for example, safety procedures (e.g., lockdowns/fire drills), recesses, lunch, playground, attendance, assessment, grading and report cards, standardized testing, etc.


[bookmark: _bookmark19]Information for UNC University Supervisors (US)

US TASK ITEMS

	Task
	When?
	Practicum Student USs
	Student Teacher USs

	Submit mileage to letitia.thompson@unco.edu
	By the 10th of the following month to avoid state
required tax
	✓
	✓

	Set up SLL (after email received)
	When notified
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Contact School Principal/administration and introduce yourself when paying a site visit
**Strongly suggested: leave a brief note for principal after each visit
	Weeks 1-3
	✓
	✓

	Formal lesson observation #1 (including TC’s
written lesson plan)
· LO
	Joint decision with TC and MT
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Joint decision with TC and MT
	✓
	✓

	Formal lesson observation #3 –
Capstone/TWS lesson
· LO
	Joint decision with TC and MT
	N/A
	✓

	Complete final PDA (SLL) and discuss with TC
	Weeks 13-15
	✓
	✓

	Complete final evaluation (SLL)
	Weeks 14-16
	✓
	✓



General Responsibilities of the US
1. Clearly communicate all your and UNC’s expectations to TC (e.g., best way to communicate, expectations for lesson plans, etc.).
2. Function as liaison between MT and TC as needed.
3. Function as a liaison between UNC and partner schools.
4. Respond in a timely manner to both TCs and MTs (no more than 48 hours, please).
5. Provide high-quality feedback and resources to TC (see feedback section below) during formal observations
6. Engage TCs in reflective conversations about instruction (growth competence).
7. Maintain confidentiality of information shared by TC (e.g., journal entries, personal situations, etc.).
8. Complete a concern form as soon as you see a potential issue in the field (see below) and share information with program coordinator as needed (more information below).

9. Support TCs in their growth as professional educators (e.g., advocacy, collaboration, professionalism, etc.).
10. Complete all SLL requirements in a timely manner.

[bookmark: _bookmark20]PE:
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MT ACTION ITEMS


	Task
	When?
	Practicum
Student MTs
	Student
Teacher MTs

	Mentor compensation: see section below for links and additional information.
	By posted due date listed on webpage link
below
	✓
	✓

	Set up SLL (wait to receive email)
	About week 3 – you will get an email when
it’s ready
	✓
	✓

	Lesson plan feedback to TC, when
applicable
	Joint decision with TC
and/or US
	✓
	✓

	Formal lesson observation #1 (SLL) –
please contact US right away if any issues
· LO
	Weeks 4-7 (practicum)
Weeks 4-5 (Student teaching)
	✓
	✓

	Complete concern form if/whenever necessary
(concern form is not in SLL)
	Joint decision with TC
and/or US
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Weeks 8-12 (practicum)
Weeks 6-7 (Student
teaching)
	✓
	✓

	Complete final PDA (SLL)
	Weeks 13-15 (practicum)
Weeks 7-8 (Student
teaching)
	✓
	✓

	Complete PCS evaluation (SLL)
	Weeks 14-16 (practicum)
Weeks 7-8 (Student
teaching)
	✓
	✓





General Responsibilities of MT
1. Clearly communicate your expectations to TC.
2. Schedule a regular time to provide informal feedback (daily for student teaching; minimum of weekly for practicum students) and encourage reflective thinking.
3. Share expertise and strategies for planning instruction, differentiation, assessment, and classroom management techniques with TCs (via think aloud, scaffolding, explicit instruction, guiding inquiry, etc.).
4. Engage TCs in reflective conversations about instruction (growth competence) and provide constructive

feedback.
5. Model professional behavior for TC.
6. Invite/include TCs in appropriate school-related obligations (e.g., parent/teacher conferences, faculty meetings, team meetings, etc.).
7. Address any concerns with TC and US as soon as you realize there is a significant problem with the teacher 
candidate’s attitude/professionalism, pedagogy, or knowledge.
8. Prepare the students in your class for the TC.
9. Provide TC with resources such as a set of books/textbooks, roster, school bulletins, schedules, school handbooks, district content standards, and curriculum guides.
10. Provide a work area or space in the classroom. Take the TC around the building, and introduce them to the students, the principal and other school personnel. Allow time for your teacher candidate to visit and observe other grades/classrooms in the school.
11. Explain classroom and building routines, for example, safety procedures (e.g., lockdowns/fire drills), recesses, lunch, playground, attendance, assessment, grading and report cards, standardized testing, etc.


[bookmark: _bookmark22]Information for UNC University Supervisors (US)

US TASK ITEMS
**Note that the following should be completed for each 8-week placement. If a TC is at a 16-week placement, then adjust observations to take place in weeks 4-7 and 10-14
	Task
	When?
	Practicum Student USs
	Student Teacher USs

	Submit mileage to letitia.thompson@unco.edu
	By the 10th of the following month to avoid state
required tax
	✓
	✓

	Set up SLL (after email received)
	When notified
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-2
	✓
	✓

	Contact School Principal/administration and introduce yourself when paying a site visit
**Strongly suggested: leave a brief note for principal after each visit
	Weeks 1-2
	✓
	✓

	Formal lesson observation #1 (including TC’s
written lesson plan)
· LO
	Joint decision with TC and MT
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Joint decision with TC and MT
	✓
	✓

	Complete final PDA (SLL) and discuss with TC
	Weeks 7-8
	✓
	✓

	Complete final evaluation (SLL)
	Weeks 7-8
	✓
	✓

	Complete TWS Evaluation (SLL; First placement only)
	Week 9
	N/A
	✓



General Responsibilities of the US
1. Clearly communicate all your and UNC’s expectations to TC (e.g., best way to communicate, expectations for lesson plans, etc.).
2. Function as liaison between MT and TC as needed.
3. Function as a liaison between UNC and partner schools.
4. Respond in a timely manner to both TCs and MTs (no more than 48 hours, please).
5. Provide high-quality feedback and resources to TC (see feedback section below) during formal observations
6. Engage TCs in reflective conversations about instruction (growth competence).
7. Maintain confidentiality of information shared by TC (e.g., journal entries, personal situations, etc.).
8. Complete a concern form as soon as you see a potential issue in the field (see below) and share

information with the program coordinator as needed (more information below).
9. Support TCs in their growth as professional educators (e.g., advocacy, collaboration, professionalism, etc.).
10. Complete all SLL requirements in a timely manner.

[bookmark: _bookmark23]World Language:
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MT ACTION ITEMS


	Task
	When?
	Practicum
Student MTs
	Student
Teacher MTs

	Mentor compensation: see section below for links and additional information.
	By posted due date listed on webpage link
below
	✓
	✓

	Set up SLL (wait to receive email)
	About week 3 – you will get an email when
it’s ready
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Lesson plan feedback to TC, when
applicable
	Joint decision with TC
and/or US
	N/A
	✓

	Formal lesson observation #1 (SLL) –
please contact US right away if any issues
· LO
	Weeks 4-7
	✓
	✓

	Complete mid-term PDA, if assigned (SLL) and meet with TC – schedule triad meeting if any issues
· Complete PIP form if/whenever necessary (PIP form is not in SLL)
	Joint decision with TC and/or US
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Weeks 8-12
	✓
	✓

	Complete final PDA (SLL)
	Weeks 13-15
	✓
	✓

	Complete PCS evaluation (SLL)
	Weeks 14-16
	✓
	✓





General Responsibilities of MT
1. Clearly communicate your expectations to TC.
2. Schedule a regular time to provide informal feedback (daily for student teaching; minimum of weekly for practicum students) and encourage reflective thinking.
3. Share expertise and strategies for planning instruction, differentiation, assessment, and classroom management techniques with TCs (via think aloud, scaffolding, explicit instruction, guiding inquiry, etc.).
4. Engage TCs in reflective conversations about instruction (growth competence) and provide constructive feedback.
5. Model professional behavior for TC.
6. Invite/include TCs in appropriate school-related obligations (e.g., parent/teacher conferences, faculty

meetings, team meetings, etc.).
7. Address any concerns with TC and US as soon as you realize there is a significant problem with the teacher 
candidate’s attitude/professionalism, pedagogy, or knowledge.
8. Prepare the students in your class for the TC.
9. Provide TC with resources such as a set of books/textbooks, roster, school bulletins, schedules, school handbooks, district content standards, and curriculum guides.
10. Provide a work area or space in the classroom. Take the TC around the building, and introduce them to the students, the principal and other school personnel. Allow time for your TC to visit and observe other grades/classrooms in the school.
11. Explain classroom and building routines, for example, safety procedures (e.g., lockdowns/fire drills), recesses, lunch, playground, attendance, assessment, grading and report cards, standardized testing, etc.


[bookmark: _bookmark25]Information for UNC University Supervisors (US)

US TASK ITEMS

	Task
	When?
	Practicum Student USs
	Student Teacher USs

	Submit mileage to letitia.thompson@unco.edu
	By the 10th of the following month to avoid state
required tax
	✓
	✓

	Set up SLL (after email received)
	When notified
	✓
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Contact School Principal/administration and introduce yourself when paying a site visit
**Strongly suggested: leave a brief note for principal after each visit
	Weeks 1-3
	✓
	✓

	Formal lesson observation #1 (including TC’s
written lesson plan)
· LO
	Joint decision with TC and MT
	✓
	✓

	Formal lesson observation #2 (SLL)
· LO
	Joint decision with TC and MT
	✓
	✓

	Formal lesson observation #3 –
Capstone/TWS lesson
· LO
	Joint decision with TC and MT
	N/A
	✓

	Complete final PDA (SLL) and discuss with TC
	Weeks 13-15
	✓
	✓

	Complete final evaluation (SLL)
	Weeks 14-16
	✓
	✓



General Responsibilities of the US
1. Clearly communicate all your and UNC’s expectations to TC (e.g., best way to communicate, expectations for lesson plans, etc.).
2. Function as liaison between MT and TC as needed.
3. Function as a liaison between UNC and partner schools.
4. Respond in a timely manner to both TCs and MTs (no more than 48 hours, please).
5. Provide high-quality feedback and resources to TC (see feedback section below) during formal observations
6. Engage TCs in reflective conversations about instruction (growth competence).
7. Maintain confidentiality of information shared by TC (e.g., journal entries, personal situations, etc.).
8. Complete a concern form as soon as you see a potential issue in the field (see below) and share information with program coordinator as needed (more information below).
9. Support TCs in their growth as professional educators (e.g., advocacy, collaboration, professionalism, etc.).
10. Complete all SLL requirements in a timely manner.

[bookmark: _bookmark26]Middle School and Secondary Education

English: Stacy Bailey, stacy.bailey@unco.edu
Math: Lindsay Reiten, lindsay.reiten@unco.edu; Rob Powers, robert.powers@unco.edu Science: Byron Straw, Byron.straw@unco.edu
Social Studies: Kelly Langley-Cook, kelly.langleycook@unco.edu
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MT ACTION ITEMS

	Task
	When?
	Practicum
Student MTs
	Student Teacher
MTs

	Mentor compensation: see General Responsibilities of MT section for links and additional information
	By posted due date listed on the STE:
Mentor Teachers webpage
	✓
(STEP 363 only)
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Complete Student Teaching Development
Plan with TC (TC submits to US)
	Weeks 1-3
	N/A
	✓

	Set up SLL (wait to receive an email)
	About Week 3
	✓
	✓

	Review Field Experience Development Form
(if applicable) (SLL)
	Week 4
	✓
	N/A

	Formal lesson observation #1 in SLL –
contact the US right away if any issues Complete LO rubric (SLL)
	Weeks 4-7
	✓
(STEP 363 only)
	✓

	Complete mid-term evaluation (if applicable)- schedule triad meeting if any concerns
Complete Professional Improvement Plan (PIP) if/whenever necessary
	Week 7
	✓
	✓

	Formal lesson observation #2 (SLL) Complete LO rubric (SLL)
	Weeks 8-12
	✓
(STEP 363 only)
	✓

	Formal lesson observation #3 (SLL) Complete LO rubric (SLL)
	Weeks 9-13
	✓
(STEP 363 only)
	✓

	Formal lesson observation #4 (SLL)
Complete LO rubric (SLL)
	Weeks 10-14
	N/A
	✓

	Complete final PDA (SLL)
	Weeks 13-15
	✓
	✓

	Complete final evaluation (SLL)
	Weeks 14-15
	✓
	✓

	Complete PCS (SLL)
	Weeks 14-15
	N/A
	✓



General Responsibilities of MT
1. Clearly communicate your expectations to TC.
2. Schedule a regular time to provide informal feedback (daily for student teaching; minimum of weekly for practicum students) and encourage reflective thinking.

3. Share expertise and strategies for planning instruction, differentiation, assessment, and classroom management techniques with TC (via think aloud, scaffolding, explicit instruction, guiding inquiry, etc.).
4. Engage TC in reflective conversations about instruction (growth competence) and provide constructive feedback.
5. Model professional behavior for TC. Provide school specifics and guidelines for maintaining professional boundaries, including social media, smartphones, photos, etc. Cover all school policies and review best practices for teaching in your specific school. MT is the primary guide on mandated reporting, Safe to Tell, bullying, etc.
6. Invite/include TC in appropriate school-related obligations (e.g., parent/teacher conferences, faculty meetings, team meetings, etc.).
7. Address any concerns with TC and US as soon as you realize there is a problem with the TC’s attitude/professionalism, pedagogy, or knowledge. A PIP form may be initiated by a MT in consultation with the US and/or program coordinator.
8. Prepare the students in your class for the TC.
9. Provide TC with resources such as a set of books/textbooks, roster, school bulletins, schedules, school handbooks, district content standards, and curriculum guides.
10. Provide a work area or space in the classroom. Take the TC on a building tour; introduce TC to the students, the principal and other school personnel. Allow time for your TC to visit and observe other grades/classrooms in the school.
11. Explain classroom and building routines, for example, safety procedures (e.g., lockdowns/fire drills), recesses, lunch, playground, attendance, assessment, grading and report cards, standardized testing, etc.
12. Include TC in parent-teacher conferences, IEP meetings, staff meetings, school-provided professional development, and any other teacher-related tasks/responsibilities whenever possible.
13. Model and advise TC on work life balance. Encourage TC the TC to get rest, drink water, and say “no” when
appropriate. Providing this guidance may prevent burnout and drop out. Resources:
https://www.weareteachers.com/prevent-teacher-burnout/ https://www.waterford.org/education/how-to-prevent-teacher-burnout/
14. Complete all SLL requirements in a timely manner.
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US TASK ITEMS


	Task
	When?
	Practicum Student USs
	Student Teacher USs

	Submit mileage to letitia.thompson@unco.edu
Form can be found here: https://www.unco.edu/cebs/teacher- education/about-us/faculty-resources.aspx
	By the 10th of the following month to avoid state required tax
	✓
	✓

	Review Professional Development Requirements with TC and schedule seminars as applicable (check with program coordinator).
	Weeks 1-3
	N/A
	✓

	Triad meeting with US and TC
	Weeks 1-3
	✓
	✓

	Collect Student Teaching Development Form from TC
	Weeks 1-3
	N/A
	✓

	Contact School Principal/administration and introduce yourself when paying a site visit
**Strongly suggested: leave a brief note for principal after each visit
	Weeks 1-3
	✓
	✓

	Set up SLL (wait to receive an email)
	About Week 3
	✓
	✓

	Confirm MT set up SLL (provide needed support)
	Weeks 3-4
	✓
	✓

	Formal lesson observation #1 (including TC’s
written lesson plan)
· Complete LP and LO rubrics (SLL)
	Joint decision with TC and MT
	✓
(STEP 363
only)
	✓

	Review mid-term PDA for concerns (completed by MT and TC), if applicable
· Meet with MT & complete Professional Improvement Plan (PIP) if necessary
– contact program coordinator ASAP
	Week 8
	✓
	✓

	Formal lesson observation #2
· Complete LP and LO rubrics (SLL)
	Joint decision with TC and MT
	✓
(STEP 363
only)
	✓

	Formal lesson observation #3 (Capstone/TWS lesson, if applicable)
· Complete LP and LO rubrics (SLL)
	Joint decision with TC and MT
	N/A
	✓

	Formal lesson observation #4
· Complete LP and LO rubrics (SLL)
	Joint decision with TC and
MT
	N/A
	✓

	Grade TWS Project, if applicable
	Typically Week 13
	N/A
	✓



	Complete final PDA (SLL) and discuss with TC
	Weeks 13-15
	✓
	✓

	Complete final evaluation (SLL)
	Weeks 14-15
	✓
	✓

	Complete PCS (SLL)
	Weeks 14-15
	N/A
	✓



General Responsibilities of the US
1. Arrange an initial meeting with MT, ST, and US. All UNC USs are required to have a school-based meeting at the beginning of the semester with each of the MTs with whom they have been assigned to work. If there is more than one mentor teacher in the same school, a group meeting may be the most appropriate. The purpose of the meeting is to review roles and responsibilities of MT, TC, and US. Evaluation rubrics and forms, online handbooks, guidelines for addressing candidate concerns/dispositions; and mentoring/coaching strategies should be discussed as well.
2. Clearly communicate all your and UNC’s expectations to TC and MT (e.g., best way to communicate,
expectations for lesson plans, etc.). Periodically check in on progress.
3. Complete formal observations as required for each phase. You should receive a formal lesson from TC 24 hours prior to the scheduled observation.
4. Function as liaison between MT and TC as needed.
5. Function as a liaison between UNC and partner schools.
6. Respond in a timely manner to both TCs and MTs (no more than 48 hours).
7. Provide high-quality feedback and resources to TC (see Feedback section for resources) during formal observations.
8. Engage TCs in reflective conversations about instruction (growth competence) and periodically check in on progress with MT and TC.
9. Maintain confidentiality of information shared by TC (e.g., journal entries, personal situations, etc.).
10. Complete a PIP as soon as you see a potential issue in the field and share information with program coordinator as needed (more information follows).
11. Support TCs in their growth as professional educators (e.g., advocacy, collaboration, professionalism, etc.).
12. Complete all SLL requirements in a timely manner.


Professional Development Requirement (Student Teachers only)
Student teachers must complete at least 15 hours of professional development during the semester. Check with the program coordinator regarding the expectations for how these hours will be completed and documented. USs may be responsible for organizing, leading, and monitoring completion of the professional development requirement.
In general, TCs must maintain a seminar log to document the 15 hours of professional development sponsored by their school, school district, professional organization, and/or other relevant organization. Other acceptable meetings include content or curriculum-based conferences or other educational events, assigned Harmony Professional Learning Modules, and UNC Student Teaching Seminars.
TCs need to attend at least three (3) separate events as part of their professional development hours. That means, if they attend two day-long events each lasting 8 hours, then they may log them as 8 hours each (total 16 hours), but they will still need to attend one more event to meet the three events. Consequently, they may have more than the minimum required 15 hours of professional development seminars.
PD seminars/modules do not include non-academic events, such as attending/working sports events (although service to their school is a valuable and important experience).










FORMS AND ASSESSMENT
SAMPLES
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PROFESSIONAL IMPROVEMENT PLAN

The purpose of the Professional Improvement (PI) Plan is to identify areas where the TC needs targeted support for improvement/success. The plan allows the MT and US to identify specific, measurable objectives to ensure the TC knows exactly what must be accomplished to pass the field experience. Common concerns include professionalism/behavioral concerns, frequent absences, classroom management issues, lack of instructional knowledge, content-area weaknesses, etc.).
A few considerations:
1) The PI Plan is precautionary and allows targeted growth opportunities for TCs. There is no downside in writing a PI Plan no repercussions.
2) TCs must have a PI Plan on file by week 10 (at the very latest) if there is a concern. TCs will
*likely* pass the field experience (despite any concerns) if there is no documentation filed by week 10 unless the mentor teacher terminates the placement.
3) The PI Plan may be written at any time during the semester (but must be filed by week 10 to impact current field experience), and may be initiated by either the US or MT. Please meet as a triad (US/MT/TC) to write a PI Plan as soon as you suspect a potential issue.
4) All PI Plans should be immediately submitted to the designated program coordinator and field placement officer. PI Plan will be uploaded onto the student’s SLL account.
5) If in doubt about whether to file a PI Plan, please contact the designated program coordinator.

TEACHER CANDIDATE NAME:	DATE:
Statement of issue or concern (ALIGNMENT WITH TEACHER STANDARD): What is the expected performance?
What support is needed to accomplish the expected performance?

Progress Review Dates:
Comments:


Date written:

Signatures:


Teacher Candidate	University Supervisor	Mentor Teacher


Field Experience Coordinator	Program Coordinator

[bookmark: _bookmark31]Field Experience Development Plan:

Field Experience Development Plan The teacher candidate and mentor teacher should complete this form together.
Teacher Candidate Observation Schedule
Directions: Determine a consistent time over the UNC semester when the teacher candidate will conduct their observation. The schedule should explicitly show that the teacher candidate will meet the minimum required observation hours (STEP 161: 32 hours, STEP 262: 32 hours, STEP 363: 90 hours). We recommend the schedule allow for exceeding the minimum hours due to testing, holidays, illness, etc.

	Day of the Week
	Observation Times

	Monday
	

	Tuesday
	

	Wednesday
	

	Thursday
	

	Friday
	



Teacher Candidate Responsibilities
Directions: Determine a development plan for the teacher candidate. Each segment should include anticipated dates and should explicitly detail expected responsibilities of the teacher candidate. Note, the Field Experience Handbook includes suggested activities for each phase of the field placement.

Initiation—Week(s) 	(date):



Ramp-up—Week(s) 	(date):


Baseline— Week(s) 	(date):



Development— Week(s) 	(date):



Wrap-up— Week(s) 	(date):

[bookmark: _bookmark32]Teacher Work Sample:

Advanced Teacher Work Sample/Capstone Rubric
	TQS
	ELL
	Element
	Exceeds Expectations 5
	Meets Expectations
3
	Developing 1

	5.02(2):
Teachers
	5.09 Quality
Standard I:
	Context and Rationale Statement
	· Provides a thorough and comprehensive description of the community, school, classroom setting, and student characteristics, particularly multilingual learners and students with exceptionalities.
· Clearly explains the ways in which these characteristics impact curriculum, instruction, and assessment.
	· Provides an adequate description of the community, school, classroom setting, and student characteristics, particularly multilingual learners and students with exceptionalities.
· Demonstrates a basic understanding of how these characteristics may affect curriculum, instruction, and assessment.
	· Provides limited or inaccurate information about the community, school, classroom setting, student characteristics (e.g., multilingual learners, students with exceptionalities), or their impact on curriculum, instruction, and assessment.
· Demonstrates a lack of understanding of the relationship between these elements and their influence on educational practices.

	demonstrate an
	Educators are
	
	
	
	

	awareness of a
	knowledgeable
	
	
	
	

	commitment to,
	about CLD
	
	
	
	

	and respect for
	populations.
	
	
	
	

	multiple aspects
	
	
	
	
	

	of diversity,
	5.10 Quality
	
	
	
	

	while working 
	Standard II:
	
	
	
	

	toward common
	Educators
	
	
	
	

	goals as a 
	should be
	
	
	
	

	community of 
	knowledgeable
	
	
	
	

	learners.
	in first and
	
	
	
	

	
	second
	
	
	
	

	5.02(3):
	language
	
	
	
	

	Teachers
	acquisition.
	
	
	
	

	engage students
	
	
	
	
	

	as individuals,
	
	
	
	
	

	including those
	
	
	
	
	

	with diverse 
	
	
	
	
	

	needs and 
	
	
	
	
	

	interests, across
	
	
	
	
	

	a range of ability
	
	
	
	
	

	levels by
	
	
	
	
	

	adapting their
	
	
	
	
	

	teaching for the
	
	
	
	
	

	benefit of all
	
	
	
	
	

	students.
	
	
	
	
	

	5.01(1):
Teachers provide instruction that is aligned with the Colorado Academic Standards and their district's
organized plan of instruction.
	
	Unit Goals, Standards, and Learning Outcomes
	
	· Unit Goals, Colorado Academic Standards, and Student Learning Outcomes are aligned.
	· Unit Goals, Colorado Academic Standards, and Student Learning Outcomes are not aligned.
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	Unit Plan and/or Lesson Plans
	
	

	5.01(1):
Teachers provide instruction that is aligned with the Colorado Academic Standards and their district's organized plan of instruction.
	5.11 Quality Standard III: Educators should understand literacy development for CLD students.

5.12 Quality Standard IV: Educators are knowledgeable in the teaching strategies, including methods, materials, and assessment for CLD students.
	Lesson Alignment
	
	· Goals/objectives (content and language/literacy), content, activities, and assessments are aligned with Colorado Academic Standards
	· Goals/objectives (content and language/literacy), content, activities, and assessments are not aligned with Colorado Academic Standards.

	5.01(2):
Teachers develop and implement lessons that connect to a variety of content areas/disciplines and emphasize literacy and mathematics.
5.01(3):
Teachers demonstrate knowledge of the content, central concepts, inquiry, appropriate evidence-based instructional practices, and specialized
	5.10 Quality Standard II: Educators should be knowledgeable in first and second language acquisition.

5.11 Quality Standard III: Educators should understand literacy development for CLD students.

5.12 Quality Standard IV: Educators are
	Lesson Content and Delivery
	· Lesson plans demonstrate comprehensive knowledge of the specialized content area.
· Includes appropriate and multiple instructional practices that consider students’ intellectual, physical, language proficiency, social, and emotional development.
· Meaningfully connects to a variety of other content areas, including literacy and mathematics.
· Lesson segments are developmentally appropriate and allotted a suitable amount of time for each.
	· Lesson plans demonstrate adequate knowledge of the specialized content area.
· Includes adequate instructional practices that consider students’ intellectual, physical, social, language proficiency, and emotional development.
· Adequately connects to a variety of other content areas, including literacy and mathematics.
· Lesson segments are developmentally appropriate and allotted an adequate amount of time for each.
	· Lesson plans demonstrate limited knowledge of the specialized content area.
· Lacks instructional practices that consider students’ intellectual, physical, social, language proficiency, and emotional development.
· Fails to connect to a variety of other content areas, including literacy and mathematics.
· Lesson segments are not developmentally appropriate and/or are allotted an inadequate amount of time for each.



	characteristics of the disciplines being taught.
5.02(1):
Teachers foster a predictable learning environment characterized by acceptable student behavior and efficient use of time in which each student has a positive, nurturing relationship with caring adults and peers.

5.03(1):
Teachers demonstrate knowledge about the ways in which learning takes place, including the levels of intellectual, physical, social, and emotional
development of their students.
	knowledgeable in the teaching strategies, including methods, materials, and assessment for CLD students.
	
	
	
	

	5.02(2):
Teachers demonstrate an awareness of a commitment to, and respect for multiple aspects of diversity, while working toward common goals as a community of learners.
5.02(3):
	5.09 Quality Standard I: Educators are knowledgeable about CLD populations.
	Safety, Inclusivity, and Equity
	· Plans include thoughtful considerations and modifications for safety, inclusivity, and respect for a diverse population of students.
	· Plans include adequate considerations and modifications for safety, inclusivity, and respect for a diverse population of students.
	· Plans include limited to no considerations and modifications for safety, inclusivity, and respect for a diverse population of students.



	Teachers engage students as individuals, including those with diverse needs and interests, across a range of ability levels by adapting their teaching for the benefit of all
students.
	
	
	
	
	

	5.03(3):
Teachers integrate and utilize appropriate available technology to engage students in authentic
learning experiences.
	
	Technology Integration
	· Plans include meaningful integration of appropriate available technology to engage students in authentic learning experiences.
	· Plans include adequate integration of appropriate available technology to engage students in authentic learning experiences.
	· Plans include limited to no integration of appropriate available technology to engage students in authentic learning experiences.

	
	
	Assessment Plan
	
	

	5.03(2):
Teachers use formal and informal methods to assess student learning, provide feedback, and use results to inform planning and instruction.
	5.12 Quality Standard IV: Educators are knowledgeable in the teaching strategies, including methods, materials, and assessment for CLD students.
	Formative and Summative Assessment Alignment
	· Formative and summative assessments are included throughout the unit and are clearly aligned with unit and lesson plan standards, outcomes, and objectives.
· Multiple assessments are combined to provide a comprehensive overview of student learning that is linked to curriculum standards, including differentiation for multilingual learners
and students with exceptionalities.
	· Formative and summative assessments are included throughout the unit and are adequately aligned with unit and lesson plan standards, outcomes and objectives.
· Multiple assessments are combined to provide an overview of student learning that is linked to curriculum standards, including differentiation for multilingual learners and students with exceptionalities.
	· Formative and summative assessments are included throughout the unit but are not aligned with unit and lesson plan standards, outcomes, and objectives.
· Multiple assessments are not combined to provide an overview of student learning and/or linked to curriculum standards, including differentiation for multilingual learners and students with exceptionalities.

	
	
	Directions and Scoring
	
	· Assessments have
directions and scoring procedures (e.g.,
	· Assessments are
lacking or have unclear directions and scoring



	
	
	
	
	rubrics) that facilitate implementation.
	procedures (e.g., rubrics) that facilitate
implementation.

	
	
	Evaluation of Student Learning
	
	

	
	
	Presentation of Assessment Results
	· Assessment results are clearly and meaningfully presented at group and individual student levels.
· Representative examples of levels of proficiency are provided to adequately illustrate the quality of learning.
· Data are clearly presented in graphic
representation when appropriate
	· Assessment results are adequately presented at group and individual student levels.
· Representative examples of students’ work are provided to adequately illustrate the quality of learning.
· Data are presented in graphic representation when appropriate.
	· Assessment results are lacking or not presented at group and individual student levels.
· Representative examples of students’ work are not provided to clearly illustrate the quality of learning.
· Data are not presented in graphic representation when appropriate.

	5.03(2):
Teachers use formal and informal methods to assess student learning, provide feedback, and use results to inform planning and instruction.
	
	Assessment Narrative and Effects of Instruction on Students Learning
	· Analysis is clearly grounded in assessment results tied directly to the achievement of unit goals, grade level outcomes, and lesson objectives.
· A clear summary pulls together all assessment data and contextual information to thoroughly explain results.
	· Analysis is adequately grounded in assessment results tied directly to the achievement of unit goals, grade level outcomes, and lesson objectives.
· A summary adequately pulls together all assessment data and contextual information to thoroughly explain results.
	· Analysis is not grounded in assessment results tied directly to the achievement of unit goals, grade level outcomes, and lesson objectives.
· A summary lacks cohesion in pulling together all assessment data and contextual information to thoroughly explain results.

	
	
	Reflection
	· The candidate thoughtfully reflects on their TWS planning, teaching, and assessing student learning enabled them to meet selected Teacher Quality Standards (TQS)
· The candidate thoughtfully considers feedback from their mentor teacher,
university supervisor,
	· The candidate adequately reflects on their TWS planning, teaching, and assessing student learning enabled them to meet selected Teacher Quality Standards (TQS)
· The candidate adequately considers feedback from their mentor teacher,
university supervisor,
	· The candidate partially or fails to reflect on their TWS planning, teaching, and assessing student learning enabled them to meet selected Teacher Quality Standards (TQS)
· The candidate partially or does not consider feedback from their mentor teacher,
university supervisor,



	
	
	
	and their own self- assessment throughout implementation.
· The candidate clearly and thoughtfully articulates strategies for improving instruction and support
of student learning.
	and their own self- assessment throughout implementation.
· The candidate adequately articulates strategies for improving instruction and support of student learning.
	and their own self- assessment throughout implementation.
· The candidate inadequately articulates strategies for improving instruction and support of student learning.



[bookmark: _bookmark33]Lesson Observation:
Instructions: This rubric is like a checklist. Begin in the middle column (Level 3). If Teacher Candidate (TC) meets all Level 3 criteria, then move to Level 5. If they do not meet all Level 3 criteria, then move to Level 1. Use comments to communicate what is missing from each section.
	QUALITY STANDARD 5.01
Teachers demonstrate mastery of and pedagogical expertise in the content they teach. The elementary teacher is an expert in literacy and mathematics and is knowledgeable in all other content that he or she teaches (e.g., science, social studies, the arts, physical education, or world languages). The secondary teacher has knowledge of literacy and mathematics and is an expert in the content area(s) in which the teacher is
endorsed.

	5.01(1): Teachers provide instruction that is aligned with the Colorado Academic Standards and their district’s organized plan of instruction.

	Level 5: Exceeds Expectations
	Level 3: Meets Expectations
	Level 1: Developing

	Level 3 AND Students:
1. Demonstrate acquired skills based on standards.
2. Can provide a relevant connection to the standard in their words (when asked/provided an
opportunity to do so)
	TC communicates and implement:
1. Content objectives/goals and student outcomes based on standards.
2. Language objectives based on standards. [ELL:
5.09 (1), 5.10 (1), (2); 5.11
(1), (2)]
	TC implements some but not all of the Level 3 expectations.

	5.01(2): Teachers develop and implement lessons that connect to a variety of content areas/disciplines and
emphasize literacy and mathematics.

	Level 3 AND Students:
	TC implements instructional strategies
	TC implements some or none

	1. Apply literacy skills and concepts.
2. Apply mathematical practices.
3. Accelerate their learning by elaborating on current lesson within content area.
4. Accelerate their learning by drawing real-world connections to other content area(s).
	across content areas that:
1. Makes interdisciplinary connections explicit to students.
2. Integrates literacy skills (reading, writing, listening, speaking) across content areas.
3. Integrates mathematical practices (e.g., look for patterns, construct arguments and critique the reasoning of others, make sense of problems, and persevere in solving them) across content areas.
4. Language development.
	of the Level 3 expectations.

	5.01 (3): Teachers demonstrate knowledge of the content, central concepts, inquiry, appropriate evidence- based instructional practices, and specialized characteristics of the disciplines being taught.

	Level 3 and TC implements:
	TC implements:
1. Content-based instructional strategies that best align to the content objective/goal.
2. A variety of techniques to make content and requirements clear (e.g., modeling, visual aids, demonstrations, graphic organizers, sentence frames, non-verbal cues, home language as
	TC implements some or none

	
	
	of the Level 3 expectations.

	1. Questioning
	
	

	techniques to support
	
	

	disciplinary inquiry.
	
	

	2.	Addresses student
	
	

	misconceptions
	
	

	related to learning
	
	

	during instruction.
	
	

	3.	Graphic
	
	

	organizers/sentence
	
	

	frames to encourage
	
	

	students to produce
	
	

	expanded discourse
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	related to the content objectives. [ELL 5.12
(1)]
4. Implements challenging tasks and opportunities that encourage students to ask questions and construct new meaning.
AND Students (at least two):
5. Develop a variety of explanations and multiple representations of concepts.
6. Apply skills and knowledge learned in the classroom to engage in more complex tasks.
7. Generate questions that lead to further inquiry and self- directed learning.
8. Synthesize concepts to create original thinking within and across
disciplines.
	needed, peer support, etc.). [ELL 5.12(1)]
3.	Lessons that provide speech and written material appropriate for students’ English language proficiency level.
	



	
	QUALITY STANDARD 5.02
Teachers establish a safe, inclusive, and respectful learning environment for a diverse population of
students.

	
	5.02(1): Teachers foster a predictable learning environment characterized by acceptable student behavior and efficient use of time in which each student has a positive, nurturing relationship with caring adults and peers.

	
	Level 5: Exceeds expectations
	Level 3: Meets expectations
	Level 1: Developing

	
	Level 3 AND Students:
	TC makes maximum use of instructional time by:
1. Maintaining safety and welfare of students and the environment.
2. Facilitating student accountability to school and class procedures and routines.
3. Demonstrating a caring and respectful relationship with students.
4. Establishing and reinforcing expectations for students.
5. Implementing purposeful pacing and efficient transitions.
6. Using appropriate strategies to reduce
	TC implements some or

	
	
	
	none of the Level 3

	
	1.	Demonstrate mutual
	
	expectations.

	
	respect and support with
	
	

	
	the teacher and peers.
	
	

	
	2.	Uphold school and class
	
	

	
	rules.
	
	

	
	3. Encourage positive behavior
	
	

	
	from peers.
	
	

	
	4. Purposeful pacing and
	
	

	
	efficient transitions
	
	



	
	
	disruptive or off-task behaviors.
7.	Appropriate use of wait time
	

	
	5.02(2): Teachers demonstrate an awareness of, a commitment to, and a respect for multiple aspects of
diversity, while working toward common goals as a community of learners.

	
	Level 3 and TC:
1. Uses materials and lessons that counteract stereotypes to acknowledge the contributions of all cultures.
	TC:
1. Ensure a sense of community and effective interactions among students.
2. Incorporate instruction that reflects diverse backgrounds, experiences, and different points of view.
3. Delivers lessons to ensure students’ backgrounds and contextual knowledge are considered.
4. Delivers lesson that activate, build, and/or assess students’ prior knowledge related to the new content and related language features. [ELL
5.09 (1)]
	TC implements some or none of the Level 3 expectations.

	
	Level 3 AND Students:
2. Respect the uniqueness of fellow students.
3. Seek a variety of perspectives to enhance their learning.
4. Advocate for multiple aspects of diversity, equity, and social awareness.
	
	

	
	5.02(3): Teachers engage students as individuals, including those with diverse needs and interests, across a range of ability levels by adapting their teaching for the benefit of all students.

	
	Level 3 and TC:
1 Provides opportunities and support for students to self-select tasks that accelerate progress toward their learning goals.
2 Integrates coping skills such as self-reflection, self-regulation, and persistence into instruction.
	TC:
1. Implements learning plan(s) to address student needs.
2. Encourages contributions of students across a range of ability levels.
3. Collaborates with colleagues to better understand and respond to student learning needs. (mentor teacher only, or if applicable e.g., para, CLD teacher, interventionists)
4. Uses graphic organizers/visual/sentence frames to facilitate student comprehension of content [ELL 5.12 (1)]
	TC implements some or none of the Level 3 expectations.

	
	AND Students (at least 2):
	
	

	
	3 Use graphic organizers/sentence frames for organizing and communicating knowledge to produce expanded discourse related to the content objectives. [ELL 5.12
(1)]
4 Actively engage in and monitor their learning.
5 Articulate their learning needs and interests that affect classroom performance to the teacher and/or parent.
6 Apply coping skills such as self- reflection, self- regulation, and
	
	



	
	persistence to classroom situations.
7 Encourage fellow students to participate
and challenge themselves.
	
	



	QUALITY STANDARD 5.03
Teachers plan and deliver effective instruction and create an environment that facilitates learning for their students.

	5.03(1): Teachers demonstrate knowledge about the ways in which learning takes place, including the levels of intellectual, physical, social, and emotional development of their students.

	Level 5: Exceeds expectations
	Level 3: Meets expectations
	Level 1: Developing

	TC engages students in:
1. Creative learning experiences.
2. Activities which require students to use required language features in demonstration of content understanding (e.g., key vocabulary, focus sentence structures, and salient discourse features) through all four language domains. [ELL: 5.10 (2); 5.11(1),
5.12 (2)]

Level 3 AND Students:
3 Advocate for their learning needs.
4 Communicate the value of new and different ways of learning.
5 Apply new and different ways of learning.
	TC:
1. Engages students in developmentally appropriate learning.

2. Introduces, models, highlights activities which require students to use relevant/explicit language features in both speaking and writing in demonstration of content understanding (e.g., key vocabulary, focus sentence structures, and salient discourse features) through some language domains.
[ELL: 5.10 (2); 5.11(1), 5.12 (2)]
	TC implements some or none of the Level 3 expectations.

	5.03(2): Teachers use formal and informal methods to assess student learning, provide feedback, and use results to inform planning and instruction.

	Level 3 and TC:
1. Models how to incorporate feedback to improve learning.
2. Provides students opportunities to revise their work based on feedback.
3. Provides regular feedback to students on their language output. [ELL: 5.10 (2)]
	TC monitors:
1. Student learning in relation to the content objectives/goals
2. Student learning in relation to the language objective. [ELL: 5.12 (2)]
TC implements:
3. Student activities as formative assessments for content learning related to the content goals/objectives.
4. Student activities as formative assessments for content learning related to the language objectives [ELL: 5.12 (2)]
5. Formative assessment results to guide real-time adjustments to instruction.
	TC implements some or none of the Level 3 expectations.

	AND Students (at least 2):
	
	

	4. Self-assess on a variety of skills and
	
	

	concepts to set learning goals.
	
	

	5. Discuss performance with the
	
	

	teacher, family and/or significant
	
	

	adults.
	
	

	6. Monitor and revise their learning
	
	

	goals based on feedback.
	
	



	
	6.	Timely feedback to students that is academically focused, frequent, and high quality.
	

	5.03(3): Teachers integrate and utilize appropriate, available technology to engage students in authentic learning experiences.

	Level 3 AND TC integrates available technology to enhance:
1. Creativity.
2. Use of information.
3. Collaboration.
AND Students (at least 2):
4. Demonstrate responsible and ethical digital citizenship.
5. Use available technology to apply team- building skills.
6. Self-select appropriate technology tools based on lesson outcomes.
7. Create artifacts and design tools to solve authentic problems.
	The TC uses available and appropriate technology to:
1. Develop students’
knowledge and skills based on lesson outcomes.
2. Demonstrate responsible and ethical use of technology and applications.
	TC implements some or none of the Level 3 expectations.

	5.03(4): Teachers establish and communicate high expectations and use processes to support the development of critical-thinking and problem-solving skills.

	Level 3 and TC:
Models critical-thinking and problem- solving skills.
AND Students (at least 2):
1. Use questioning strategies to develop and test innovative ideas.
2. Use evidence to justify conclusions and synthesize knowledge.
3. Construct logical arguments.
4. Use concepts to solve problems.
	TC:
1. Establishes expectations at a level that challenges students.
2. Conducts tasks to promote higher order thinking skills with appropriate linguistic demands for ELLs (i.e., graphic organizers, demonstrations, prompting techniques, used to connect language functions to a variety of thinking skills). [ELL 5.12 (1)]
3. Uses questioning strategies to develop students’ critical- thinking and problem-solving skills.
4. Uses wait time to encourage student responses.
	TC implements some or none of the Level 3 expectations.

	5.03(5): Teachers provide students with opportunities to work in teams and develop leadership.

	Level 3 AND TC:
1. Promotes teamwork and leadership skills.

AND Students (at least two):
2. Demonstrate a willingness to assume leadership roles in their teams.
3. Utilize group processes to build trust and promote effective team interactions.
4. utilizes activities which provide opportunities for interaction and discussion among students, which encourage elaborated
responses related to the
	TC:
1. Has a clear purpose for student collaboration.
2. Provides opportunities for students to participate using various roles and modes of communication.
3. Adjusts team composition based on learning objectives and student needs.
4. Holds students accountable for work product and collaboration processes.
	TC implements some or none of the Level 3 expectations.



	lesson content objectives. [ELL 5.12 (2)]
5. Use group feedback to reflect on and improve the quality of
their work.
	5.	Utilizes activities which provide opportunities for interaction and discussion
between teacher/student [ELL 5.12 (2)]
	

	5.03(6): Teachers model and promote effective communication.

	Level 3 AND Students:
1. Apply clear and appropriate communication skills in a variety of situations.
2. Formulate questions and explain their thinking.
3. Extend and enrich the discussion.
4. Invite others to participate.
	TC:
1. Establishes classroom practices to support effective communication.
2. Provides clear directions to guide student learning and behavior.
3. Articulates thoughts and ideas clearly and effectively.
4. Uses active listening strategies with students.
5. Teaches students, with audience in mind, to articulate thoughts and
ideas clearly and effectively.
	TC implements some or none of the Level 3 expectations.



	QUALITY STANDARD 5.04
Teachers demonstrate professionalism through ethical conduct, reflection, and leadership.

	5.04(1): Teachers demonstrate high standards for professional conduct.

	Level 5: Exceeds Expectations
	Level 3: Meets Expectations
	Level 1: Developing

	
	engages in interactions that are:
1. Respectful.
2. Consistent.
3. Reasonable.

TC:
4. Models ethical behavior
5. Promotes ethical behavior of students as individuals and as members of a
community.
	1. Establishes classroom practices to support effective communication.
2. Provides clear directions to guide student learning and behavior.



[bookmark: _bookmark34]Lesson Plan:
Instructions: This rubric is like a checklist. Begin in the middle column (Level 3). If Teacher Candidate (TC) meets all Level 3 criteria, then move to Level 5. If they do not meet all Level 3 criteria, then move to Level 1. Use comments to communicate what is missing from each section.
	
	QUALITY STANDARD 5.01
Teachers demonstrate mastery of and pedagogical expertise in the content they teach. The elementary teacher is an expert in literacy and mathematics and is knowledgeable in all other content that he or she teaches (e.g., science, social studies, the arts, physical education, or world languages). The secondary teacher has knowledge of literacy and mathematics and is an expert in the content area(s) in
which the teacher is endorsed.

	
	5.01(1): Teachers provide instruction that is aligned with the Colorado Academic Standards and their district’s organized plan of instruction.

	
	Level 5: Exceeds expectations.
	
Level 3: Meets expectations
	
Level 1: Developing

	(CAS)
	
	Lesson plan aligns to relevant Colorado Academic Standards.
	If Level 1: Developing is marked, explain in comment box.

	(lesson objectives)
	
	Lesson plan includes relevant instructional
objectives that include specificity.
	

	(formative and summative assessments)
	
	Lesson plan includes formative and/or summative assessment tasks.
	

	(alignment with district plans)
	
	Mentor teacher only:
1. Lesson plan aligns to the district’s plan of instruction.
2. Reflects vertical and horizontal alignment of the grade or
subject area.
	

	
	5.01(2): Teachers develop and implement lessons that connect to a variety of content areas/disciplines and emphasize literacy and mathematics.

	(plan connects to key concepts and themes)
	
	Lesson plan connects to key concepts and themes
within other disciplines and/or content areas.
	

	(academic language differentiation for language proficiency levels)
	
	Lesson plan makes content- specific academic language accessible to students of different English proficiency levels. [ELL: 5.10(1); 5.11 (2); 5.12(1)]
	

	(alignment between language and content objectives)
	Language outcomes aligned with the content outcomes for learners' comprehension and demonstration of content learning.
	Lesson plan includes language objectives aligned with content outcomes.
Language objective should be written as SWBAT (language 
function) (content/topic)
	



	
	
	using (language forms) in (domain). [ELL: 5.09
(1); 5.10(1) (2), 5.11 (1),
5.11 (2)]
	

	
	5.01(3): Teachers demonstrate knowledge of the content, central concepts, inquiry, appropriate evidence-based instructional practices, and specialized characteristics of the
disciplines being taught.

	
	Lesson plan includes ALL level 3 practices and at least one of the following:
1. Questioning techniques to support disciplinary inquiry.
2. Anticipates student (mis)conceptions related to learning.
3. Challenging tasks and opportunities that encourage students to ask questions and construct new meaning.
4. Multiple models and delivery methods to explain concepts accurately.
	Lesson plan includes ALL of the following:
1. Scaffolded questions, concepts, and skills based on a sequence of learning.
2. Instructional materials that are accurate and appropriate for the lesson being taught. For example, visual/graphic organizers utilized to facilitate students’ comprehension of the content and learning materials. [ELL: 5.12 (1)]
3. Instructional materials that are age appropriate.
4. Instructional materials that are appropriate for student language proficiency level (if applicable). [ELL: 5.10(1);
5.11 (2)]
5. Visuals/graphics that encourage and provide opportunities for students to make connections to prior learning.
6. Content-based instructional strategies that best align to the learning
objective.
	Lesson plan includes some (but not all) of the level 3 practices.



[bookmark: _bookmark35]Program Completer:
Instructions: This survey is a comprehensive assessment of UNC teacher candidates’ preparation to meet the Colorado Teacher Quality and ELL Standards. To complete the Program Completer Survey, please select the appropriate rating for each criterion with 5 being the highest score of “Exceeds Expectations,” 3  being “Meets Expectations,” and a 1 being “Developing.”
Also,
· If Developing is marked, please provide comments for the rating.
· If Exceeding Expectations is marked, comments would be appreciated.

	
	QUALITY STANDARD 5.01
Teachers demonstrate mastery of and pedagogical expertise in the content they teach. The elementary teacher is an expert in literacy and mathematics and is knowledgeable in all other content that he or she teaches (e.g., science, social studies, the arts, physical education, or world languages). The secondary teacher has knowledge of literacy and mathematics and is
an expert in the content area(s) in which the teacher is endorsed.

	
	5.01(1): Teachers provide instruction that is aligned with the Colorado Academic Standards (CAS) and their district’s organized plan of instruction.

	
	Level 5: Exceeds expectations
	Level 3: Meets expectations
	Level 1: Developing

	
	
	Demonstrates instructional planning that supports student learning goal, addresses appropriate CAS, and aligns with school district instructional
structure.
	

	
	5.01(2): Teachers develop and implement lessons that connect to a variety of content areas/disciplines and emphasize literacy and mathematics.

	(lesson connections across disciplines)
	
	Plans and implements lesson plans that help learners make connections
across disciplines.
	

	(facilitates learning emphasizing literacy and mathematics)
	
	Facilitates students’ learning through instruction, emphasizing literacy and mathematics practices (e.g., look for patterns, construct arguments and critique the reasoning of others, make sense of problems, and persevere in
solving them) when appropriate.
	

	
	5.01(3): Teachers demonstrate knowledge of the content, central concepts, inquiry, appropriate evidence-based instructional practices, and specialized characteristics of the
disciplines being taught.

	
	
	Instructional planning and delivery demonstrates:
A. Mastery of central concepts and specialized characteristics of the discipline
B. Ability to engage students in academic inquiry using a variety of instructional
strategies to apply
	



	
	
	knowledge in meaningful ways.
C. Application of appropriate evidence-based
instructional practices
	



	
	QUALITY STANDARD 5.02
Teachers establish a safe, inclusive, and respectful learning environment for a diverse
population of students.

	
	5.02(1): Teachers foster a predictable learning environment characterized by acceptable student behavior and efficient use of time in which each student has a positive, nurturing relationship with caring adults and peers.

	
	Level 5: Exceeds expectations
	Level 3: Meets expectations
	Level 1: Developing

	(trauma- and evidence- informed practices)
	
	Incorporates trauma- and evidence-informed practices, fostering a safe, inclusive, and respectful learning environment by modeling positive nurturing relationships with students, families, and
colleagues.
	

	(culturally responsive practices)
	
	Incorporates culturally responsive practices, modeling and establishing a classroom environment that
respects diverse learners.
	

	(efficient use of class time)
	
	Uses classroom time efficiently.
	

	(classroom routine for supportive environment)
	
	Establishes and/or implements classroom routines that nurture a supportive classroom environment for student
learning.
	

	
	5.02(2): Teachers demonstrate an awareness of, a commitment to, and a respect for multiple aspects of diversity, while working toward common goals as a community of learners.

	
	
	Demonstrates a commitment to, and a respect for multiple aspects of diversity, while working toward common goals as a
community of learners.
	

	
	5.02(3): Teachers engage students as individuals, including those with diverse needs and
interests, across a range of ability levels by adapting their teaching for the benefit of all students.

	(Establishes environment that is culturally responsive and trauma-informed)
	
	Establishes environment that incorporates culturally responsive, trauma and evidence informed practices while engaging students as individuals, including those with diverse needs and interests, across a range of ability levels
meeting the needs of each learner.
	

	(Establishes environment to make accommodations and modifications for individual learners)
	
	Establishes environment that fosters accommodations and modifications by adapting instruction for
	



	
	
	individual learners (including CLD students,
students with special needs, etc.).
	

	
	5.02(4): Teachers work collaboratively with families and/or significant adults for the benefit of students.

	
	
	Collaborates with families, specialists, and colleagues to make accommodations and modifications by adapting instruction for diverse learners (CLD students, students with special needs,
etc.)
	



	
	QUALITY STANDARD 5.03
Teachers plan and deliver effective instruction and create an environment that facilitates
learning for their students.

	
	5.03(1): Teachers demonstrate knowledge about the ways in which learning takes place, including the levels of intellectual, physical, social, and emotional development of their students.

	
	Level 5: Exceeds
expectations
	Level 3: Meets expectations
	Level 1: Developing

	(Instruction delivery incorporates trauma- and evidence-informed practices)
	
	Instruction delivery incorporates trauma- and evidence-informed practices in instructional delivery, taking into consideration the ways in which learning takes place, including the levels of intellectual, physical, social, and emotional development
of all of their students.
	

	(Instruction shows understanding of how learners grow and develop)
	
	Demonstrates, through instructional design and delivery, understanding of how learners grow and develop, based on evidence-based
practices.
	

	
	5.03(2): Teachers use formal and informal methods to assess student learning, provide feedback, and use results to inform planning and instruction.

	(Formal and informal assessments)
	
	Engages in formal and informal (both formative and summative) methods to assess
student learning.
	

	(Assessment data and feedback to relevant stakeholders)
	
	Uses assessment data to provide feedback to students, families, and other relevant colleagues/stakeholders, and uses relevant data to reflect on their teaching effectiveness to
inform future planning and instruction.
	

	
	5.03(3): Teachers integrate and utilize appropriate, available technology to engage students in authentic learning experiences.



	
	
	Integrates and utilizes appropriate, available technology to engage students in authentic and meaningful learning experiences to enhance
students learning.
	

	
	5.03(4): Teachers establish and communicate high expectations and use processes to support the development of critical-thinking and problem-solving
skills.

	(High expectations and critical thinking/problem solving for all learners)
	
	Establishes and communicates high expectations for critical thinking and problem-
solving skills for all students.
	

	(Classroom activities that foster critical thinking and problem-solving)
	
	Incorporates classroom activities that foster the development of critical- thinking and problem-
solving skills.
	

	
	5.03(5): Teachers provide students with opportunities to work in teams and develop leadership.

	
	
	Delivery includes activities that encourage students to collaborate in teams and develop
leadership skills.
	

	
	5.03(6): Teachers model and promote effective communication.

	
	
	Models and promotes clear and respectful communication.
	



	
	QUALITY STANDARD 5.04
Teachers demonstrate professionalism through ethical conduct, reflection, and leadership.

	
	5.04(1): Teachers demonstrate high standards for professional conduct.

	
	Level 5: Advanced/Exceeds
expectations
	Level 3: Satisfactory/Meets
expectations
	Level 1: Developing

	
	
	Meets expectations on all categories of the UNC Professional
Dispositions Assessment Rubric.
	

	
	5.04(2): Teachers link professional growth to their professional goals.

	
	
	Demonstrates a commitment to continued professional growth such as creating a growth plan, reflective practice, engaging in professional development
opportunities, etc.
	

	
	5.04(3): Teachers are able to respond to a complex, dynamic environment.

	
	
	Employs a variety of classroom engagement (management) skills to be responsive to a complex, dynamic
classroom environment.
	



	
	5.04(4): Teachers demonstrate leadership in their school, the community, and the teaching profession.

	
	
	Takes initiative to learn from school leadership, the community, families, and colleagues to enhance their future professionalism and leadership skills such as parent-teacher conferences, field trips, mock interviews, before-
and-after school mentoring, etc.
	



ELL Standards
	
	QUALITY STANDARD 5.09
Educators are knowledgeable about CLD populations.

	
	5.09(1): Educators are knowledgeable in, understand, and able to apply the major theories, concepts and research related to culture, diversity, and equity in order to
support academic access and opportunity for CLD student populations.

	
	Level 5: Exceeds expectations
	Level 3: Meets expectations
	Level 1: Developing

	(Identification of social, linguistic, and academic needs of CLD students)
	
	Identifies the diversity of social, linguistic, and academic needs of the
CLD students in the PK-12 classrooms.
	

	(Equity in addressing identified needs of CLD students)
	
	Demonstrates knowledge and skills addressing identified needs in an equitable way.
	

	(Sees home languages and diverse backgrounds as asset for CLD students)
	
	Demonstrates an understanding of students' diverse cultural backgrounds as an asset to be utilized to enhance CLD
students' school success.
	

	
	5.09(2): Educators are knowledgeable in, understand, and able to use progress monitoring in conjunction with formative and summative assessments to support student learning.

	
	
	Demonstrates an understanding and the ability to use progress monitoring in conjunction with formative and summative assessments to support student
learning.
	



	
	QUALITY STANDARD 5.10
Educators should be knowledgeable in first and second language acquisition.

	
	5.10(1): Educators are able to understand and implement strategies and select materials to aid in English language and content learning.

	
	Level 5: Advanced/Exceeds
expectations
	Level 3: Satisfactory/Meets
expectations
	Level 1: Developing

	
	
	Uses knowledge in first and second language acquisition (and/or
	



	
	
	translanguaging) to plan and deliver instruction based on students' age level and identified language proficiency level for both language development and curriculum content
learning.
	

	
	5.10(2): Educators are knowledgeable of, understand, and able to apply the major theories, concepts and research related to culture, diversity, and equity in order to support academic
access and opportunity for CLD student populations.

	
	
	Selects and uses materials and instructional strategies that are culturally relevant and linguistically appropriate for CLD students to create a diverse and equitable instructional environment to support
CLD students' academic success.
	



	
	QUALITY STANDARD 5.11
Educators should understand literacy development for CLD students.

	
	5.11(1): Educators are knowledgeable in, understand, and able to apply the major theories, concepts and research related to literacy development for CLD students.

	
	Level 5: Exceeds expectations
	Level 3: Meets expectations
	Level 1: Developing

	
	
	Incorporates academic language and literacy development during content instruction in selection of materials and strategies, with classroom activities conducted to address both content learning outcomes and associated academic language/literacy
learning outcomes.
	

	
	5.11(2): Educators understand and implement strategies and select materials to aid in English language and content learning.

	
	
	Implements research- based CLD strategies and selects age-
/proficiency-level- appropriate materials to support English
language and content learning.
	



	
	QUALITY STANDARD 5.12
Educators are knowledgeable in the teaching strategies, including methods, materials, and
assessment for CLD students.

	
	5.12(1): Educators are knowledgeable in, understand and able to use the major theories, concepts and research related to language acquisition and language
development for CLD students.



	
	Level 5: Exceeds
expectations
	Level 3: Meets expectations
	Level 1: Developing

	
	
	Incorporates major theories, concepts and research related to language acquisition and development in
instructional planning and delivery.
	

	
	5.12(2): Educators are knowledgeable in, understand, and able to use progress monitoring in conjunction with formative and summative assessments to support student learning.

	
	
	Engages in progress monitoring and on-going assessments, formative and summative, of CLD students' content learning and associated language/literacy development as part of
the teaching routine.
	



[bookmark: _bookmark36]Professional Disposition Assessment:
Name of Teacher Candidate:	Course prefix and number:	


Content Course:
Yes

No

Yes

No


Yes

No


Practicum:
Student Teaching:
Completed by: 	Title/Role: 	
	Date: 	

The purpose of this document is to serve as a conversation starter between a teacher candidate, their cooperating/mentor teacher(s) and/or university supervisor(s) regarding expectations for professional behavior in teaching settings. It may also be used to document a teacher candidate’s progress throughout a professional development sequence.

Teacher Candidate: Please rate yourself on the following form by selecting Meets Expectations or Developing for each item and providing comments and specific evidence you believe best describes your qualities and/or demonstrated behaviors for each item. It is appropriate and expected for you to have a mixture of Meets Expectations and Developing responses for each item. Again, please provide very specific evidence you believe best describes your qualities and/or demonstrated behaviors for each item.
Cooperating Teacher and University/School Supervisor: Please rate the teacher candidate on the following form by selecting Meets Expectations or Developing for each item and providing comments and specific evidence you believe best describes the teacher candidate’s qualities and/or demonstrated behaviors for each item. It is appropriate and expected for you to rate the teacher candidate with a mixture of Meets Expectations and Developing responses for each item. Again, please provide very specific evidence you believe best describes qualities and/or demonstrated behaviors for the teacher candidate for each item. If you believe the candidate is NOT meeting a specific standard and/or disposition, you must provide specific evidence and goals for improvement.

	PROFESSIONAL STANDARD
	DISPOSITIONS
	INDICATORS OF MEETING THE STANDARD
	CANDIDATE OR INSTRUCTOR RATING, COMMENTS, EVIDENCE

	Effective teachers…
	
	The teacher candidate…
	It is appropriate and expected for the teacher candidate and the Cooperating Teacher and/or University Supervisor to rate the teacher candidate with a mixture of Meets Expectations and Developing responses for
each item.

	
	
	
	Meets Expectations – candidate possesses and/or demonstrates all the expected indicators.
	Developing – candidate possesses and/or demonstrates some or none of the expected
indicators.

	1. are active, respectful participants in
discussions. 5.03(5)
	Collaboration Reflective Teaching and Learning
Justice and Equity
	participates regularly in class, is an active contributor, shows respect for all.
	
	

	2. express themselves clearly and effectively.
5.03(6)
	Collaboration Justice and Equity
	speaks and writes in a clear and organized fashion, uses language appropriately for
context, including audience.
	
	

	3. listen thoughtfully and responsively. 5.03(6)
	Collaboration Critical Thinking Professional Ethics
	listens and responds appropriately to others, uses feedback in a positive
manner.
	
	



	4. engage in lifelong learning, aided by reflection and assessment
of new information and ideas. 5.03(2)
	Life-Long Learning Reflective Teaching and Learning
Justice and Equity
	reflects on information provided, demonstrates ability to apply new ideas to own practice,
demonstrates curiosity and willingness to learn.
	
	

	5. interact effectively, respectfully, and empathetically across a wide range of situations and people. 5.03(1)
	Collaboration Professional Ethics Reflective Teaching and Learning
Justice and Equity
	interacts with others appropriately and respectfully, recognizes the context of interactions, seeks and
uses knowledge of diversity
that contributes to effective interactions.
	
	

	6. work to ensure system-wide, high quality learning opportunities
and experiences for all students. 5.04(2);
5.04(4)
	Life-Long Learning Reflective Teaching and Learning
Justice and Equity
	considers multiple perspectives on social and institutional factors that can impede or enhance students’ learning.
	
	

	7. seek understanding of complex issues in order to solve problems both independently and collaboratively.
5.03(4); 5.04(3)
	Collaboration Critical Thinking
	seeks pertinent information, acquires new ideas and strategies, and uses information to solve problems both independently and with others.
	
	

	8. are committed to mastering best practices informed by sound
theory. 5.04(2)
	Critical Thinking Life-Long Learning
Reflective Teaching and Learning
	seeks theoretical/research- based knowledge and regularly connects theory to potential teaching practices.
	
	

	9. are responsible
colleagues. 5.04(1);
5.04(4)
	Collaboration Professional Ethics Reflective Teaching and Learning
Justice and Equity
	arrives punctually and prepared for classes and required activities, follows school and center dress code,
communicates professionally
with others.
	
	


 Adapted from disposition forms/procedures from California State University, San Marcos, and Washington State University.	

Additional comments or concerns: 	


Dispositions: The rubric delineates six dispositions – Collaboration, Critical Thinking, Life-Long Learning, Professional Ethics, Reflective Teaching and Learning, and Justice and Equity. The following table provides descriptors for each of the dispositions and examples of associated target and concerning behaviors.
Descriptions of Dispositional Categories and Examples of Associated Behaviors
Collaboration 
Candidates practice the skills of collaboration in their professional interactions with instructors, advisors, students, colleagues, parents/guardians/caregivers, and those in the wider community.
Examples of Meets Expectations Behaviors


	· Interacts with others (students, parents, colleagues) in ways that communicate respect such as being courteous, demonstrating impartiality, and providing opportunities for others to express or demonstrate their needs and viewpoints. Values and builds relationships. Encourages and supports participation and success for all.
Examples of Concerning Behaviors
· Interacts with others (students, parents, colleagues) in ways that do not always communicate respect. May use destructive criticism, derogatory remarks, threats, physical coercion, or inappropriate language or behavior. Does not reasonably allow others to express ideas. Discourages or undermines the work of others.

	Critical Thinking 
Candidates analyze various professional contexts, resulting in more informed decision-making about professional practice.
Examples of Meets Expectations Behaviors
· Analyzes professional contexts, by a) seeking information from a variety of sources to analyze student needs and b) planning and implementing appropriate decisions about professional practice. Seeks a variety of perspectives in exploring issues. Asks questions and takes action to achieve goals or solve dilemmas. Consistently anticipates needs and assists others in obtaining resources.
Examples of Concerning Behaviors
· Fails to gather, analyze, or use data to make informed decisions. Behaves in a manner that reflects a belief that others should provide what is needed. Fails to ask appropriate questions or take initiative to work toward achieving goals or solving dilemmas.

	Life-Long Learning
Candidates are committed to actively seeking new knowledge, skills, and experiences.
Examples of Meets Expectations Behaviors
· Demonstrates intellectual engagement with material and others (e.g., peers, instructors, students). Seeks and takes advantage of learning opportunities to stay professionally current and acquire new knowledge, skills, and experiences. Is clearly familiar with relevant professional organizations, current research, and interdisciplinary practices. Makes connections between concepts, experiences, and content. Consistently seeks and uses contemporary theory, research, and data- based evidence to inform instruction.
Examples of Concerning Behaviors
· Fails to demonstrate intellectual engagement with material or others (e.g., peers, instructors, students). Verbal and written contributions may not demonstrate familiarity with required material. Fails to ask questions or make thoughtful references to concepts of study. Fails to meet professional standards in written work and participation. Argues point of view in terms of personal experience or hearsay rather than understanding of theory, research, or data- based evidence.

	Professional Ethics
Candidates make and act on well-reasoned, principled judgments.
Examples of Meets Expectations Behaviors
· Honors the needs and best interests of students, the work setting (school, district, university), and the profession. Makes well- reasoned, principled judgments regarding professional behaviors such as promptness, task completion, maintaining confidentiality, academic honesty, and appropriate separation of personal and professional domains.
Examples of Concerning Behaviors
· Fails to honor the needs and best interests of all students, the work setting (school, district, university) or profession. Demonstrates a pattern of unprofessional behavior such as absence, tardiness, failure to complete tasks, inappropriate dress or personal behavior, violation of confidentiality, academic dishonesty (e.g., plagiarism, cheating), or imposition of personal, religious, or political views upon others.

	Reflective Teaching and Learning
Candidates critically review their professional practice and the impact it has on student success.
Examples of Meets Expectations Behaviors
· Demonstrates understanding of the relevant teaching/learning standards. Consistently evaluates own professional practice and performance (e.g., interactions, written work, formal and informal assessments) and the impact on student success. Generates ideas for potential improvements or revisions and applies them to future professional practice and performance. Is consistently open-minded and positive when receiving feedback from others. Acts upon suggestions.
Examples of Concerning Behaviors



	· Fails to reflect upon or critically evaluate own professional practice or performance (e.g., interactions, written work, assessments) and the impact on student success. Fails to see the need for positive change. Does not provide substantive suggestions for positive self-improvement. Rejects suggestions from others directly or by failing to act. Offers excuses and/or assigns blame for negative results to students, parents, colleagues, or supervisors.

	Justice and Equity
Candidates appreciate the languages, communities, and experiences learners and other stakeholders bring to the classroom.
Examples of Meets Expectations Behaviors
· Models respect for all learners. Behaves in ways that reflect concern and equitable effort on behalf of all. Written work and other expressions reflect understanding of diversity. Selects materials, designs activities, and interacts in ways that demonstrate appreciation of diversity. Advocates for inclusion and consideration of diverse perspectives.
Examples of Concerning Behaviors
· Resists or has difficulty working with some groups or individuals, makes derogatory remarks, or rejects views based on factors such as cultural, linguistic, exceptionalities, etc. .

· Selects materials, designs activities, or interacts in ways that may promote stereotypes or demean others. Fails to take appropriate initiative to understand and identify student needs and/or provide learning experiences that meet the needs of all students. Fails to provide extra assistance or alternative learning experiences when needed. Repeatedly excludes some
students from learning experiences. Gives preferential treatment to some students.



As teacher candidate, by typing my name, I certify that I have read , understand, and will adhere to the use of the Professional Disposition Assessment form.



Teacher Candidate Signature and Date

As the evaluator, by typing my name, I certify that I have read and understand the use of the Professional Disposition Assessment form.


Cooperating/Mentor Teacher and/or University/School Supervisor Signature and Date
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